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INTRODUCTION
Kenya Institute of Curriculum Development (KICD) has developed curriculum designs for
Grade 1-4 Education (EYE) as part of the curriculum reforms materials. The Institute has also
developed a Basic Education Curriculum Framework (BECF) to help education stakeholders
understand the curriculum to enhance effective curriculum delivery. The BECF has adopted
the Competency Based Curriculum (CBC). This has been informed by various policy
documents such as Kenya Vision 2030, Constitution of Kenya 2010, the Task Force report on
the Re-alignment of the Education Sector to Kenya Vision 2030 and Kenya Constitution,
2010 the Sessional Paper No. 1 of 2019 on „Reforming Education and Training. Other
documents that informed the curriculum reforms include the 21st Century skills, the
harmonized curriculum for the East African States, the sustainable development goals and
KICD needs assessment report 2016 among other documents.

The Institute in collaboration with the Ministry of Education (MoE) and other government
agencies has organised an elaborate training programme for the implementers on the
management and implementation of CBC including teachers. As part of the preparation for
the training, this facilitators training manual willbe used in the training of implementers for
effective curriculum implementation.
Aims of the Training
The aims of the training are as follows:
a) Prepare education officers, curriculum implementers, supervisors and evaluators for
effective CBC implementation.
b) Equip teachers with requisite skills to facilitate differentiated learning to ensure that all
learners are fully engaged in learning.
c) Provide a common understanding of the concepts of CBC and uniformity in training.
How to Use the Manual
The Facilitators Manual guides the trainer on how to support implementers of the curriculum
designs for EYE. It provides the facilitators with a programme for training and outlines the
different session. Each session of the manual features outcomes and key areas to be covered,
as the focus of the training. It also has learning experiences and strategies that can help the
trainee develop desired competencies.

The reflection part affords the facilitation an opportunity for self-evaluation, with an aim of
improving the next session. Also provided for the facilitator are the facilitators notes, for key
component areas to guide on what is expected to be covered. The facilitator is expected to use
proposed assessment to check how well the training outcomes are being attained.

The manual is an important reference for facilitators. However, the facilitator will also have
to use the Basic Education Curriculum Framework, Curriculum Designs Q & A Tools
alongside this manual to effectively supervise, support and train the implementers. The
facilitator is advised to read the manual before embarking on the training programme. The
manual should be used in session planning and implementation. The manual will help in
preparation for it provides suggestions for tasks that the facilitator can use. The facilitator is
advised to choose the activities that they are able to use depending on their situation. The
facilitator should use competency - based approaches to facilitate the trainings.
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TRAINING PROGRAMME
DAY 1
TIME

ACTIVITY

FACILITATOR

8.00 - 8.15 am

Arrival and Registration

8.15 – 9.00 am

Preliminaries Introduction




10.30-11.00 am

Ground rules
Opening remarks
Performance management and CBC
implementation
 Overview of BECF
TEA BREAK

11.00-1.00 pm

Interpretation of the Curriculum Designs

9.00 a.m. – 10.30 a.m.



1.00 – 2.00 pm

Components of the curriculum
designs (Strands, Learning
Outcomes)
 Inter-relationships of National Goals
of Education to learning outcomes
LUNCH BREAK

2.00 – 4.00 pm

Learning outcomes

4.00 – 4.45 pm

4.30 – 5.00 PM







Core Competencies and Values
Learning experiences
PCIs
CSL
Non-formal Experiences

TEA BREAK

DAY 2
TIME

ACTIVITY

8.00 - 8.15 am

Arrival and Registration

8.15– 10.30 am

Key Inquiry Questions

10.30-11.00 am

TEA BREAK

11.00 – 1.00 pm

Professional Documents



FACILITATOR

Schemes of work
IEPs
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1.00 – 2.00 pm

LUNCH BREAK

2.00 – 4.30 pm

 CBC Lesson Plans
 Records of Work
 Progress Records
TEA BREAK

4.30 – 5.00 PM

DAY 3
TIME

ACTIVITY

FACILITATOR

8.00 - 8.15 am

Arrival and Registration

8.15 – 9.00 am

ICT Integration

10.30-11.00 am

 Meaning
 Resources
 ICT lesson planning (practicals)
TEA BREAK

11.00 – 1.00 pm

Development and presentation of ICT
integrated lessons.

1.00 – 2.00 pm

LUNCH BREAK

2.00 – 3.00 pm

Introduction to KICD online courses

3.00 – 4.45 p.m.

Assessment

4.30 – 5.00 pm

TEA BREAK

KNEC

Day 4
TIME

ACTIVITY

FACILITATOR

8.00 - 8.15 am

Arrival and Registration

8.15 – 10.30 am

Assessment

10.30-11.00 am

TEA BREAK

11.00 – 1.00 pm

Assessment

1.00 – 2.00 pm

LUNCH BREAK

2.00 – 4.30 pm

Assessment

4.30 – 5.00 pm

TEA BREAK

KNEC

KNEC

KNEC
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Day 5
TIME

ACTIVITY

FACILITATOR

8.00 - 8.15 am

Arrival and Registration

8.15 – 10.00 am

Assessment

KNEC

10.00 – 10.30 an

Assessment

KNEC

10.30-11.00 am

TEA BREAK

11.00 – 1.00 pm

Micro-teaching
Action Research

1.00 – 2.00 pm

LUNCH BREAK

2.00 – 3.30 pm

Closing ceremony

3.30 – 4.30 pm

Way forward and closing

4.30 – 5.00 pm

TEA BREAK
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SESSION 1: OVERVIEW OF BASIC EDUCATION CURRICULUM FRAMEWORK
SESSION OUTCOMES
By the end of the session, the participant should be able to:
a) Demonstrate an understanding of Competence Based Curriculum for effective
implementation of the curriculum in Grade 1-4.
b) Discuss the Basic Education Curriculum Framework to professionally implement the
curriculum.
c) Appreciate the Basic Education Curriculum Framework for effective implementation of
the curriculum.
Key Areas to be covered









Competence Based Curriculum
Basic Education Curriculum Framework
Mission and Vision statements
National Goals of Education
Pillars of the BECF
Core competencies
Organisation of Basic Education
Learning areas for Grade 1-4

Suggested Learning Experiences






In pairs, participants to buzz on the vision and mission statements
Participants to state the national goals of education
Brainstorm on the meaning of a competence and Competence Based Curriculum (CBC)
In groups participants brainstorm on the meaning of each core competence and its
importance
Participants to discuss the organisation structure of Basic Education and the learning
areas in Grade 4.

Learning resources
1.
2.
3.
4.

Basic education curriculum Framework
Grade 4 Curriculum Designs
Flip charts
Mark pens

Facilitators Notes
Meaning of Competency Based Curriculum
The Competency Based Curriculum focuses on acquisition of competences to enable the
learner to cope with life challenges.
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Basic Education Curriculum Framework
Vision:The vision of the basic education curriculum reforms is to enable every Kenyan to
become an Engaged, Empowered, and Ethical Citizen.
Learners are facilitated to become useful members of society.
Mission:Nurturing Every Learner’s Potential
Nurturing every learner‟s potential. All learners have abilities that can be nurtured for
success. Identifying every learner‟s potential and nurturing the potential is central to CBC.
National Goals of Education
The Basic Education Curriculum Framework is anchored on the National Goals of Education.
National goals of education are statements that describe the aspirations of a country and the
needs of the society that are to be met through education. Kenya has eight (8) National goals
of education. These are:
1)
2)
3)
4)
5)
6)
7)
8)

Foster nationalism, patriotism and promote national unity
Promote social, economic, technological and industrial needs for national development
Promote individual development and self-fulfilment
Promote sound moral and religious values
Promote social equity and responsibility
Promote respect for and development of Kenya‟s rich and varied cultures
Promote international consciousness and foster positive attitudes towards other nations
Promote positive attitudes towards good health and environmental protection

Pillars of BECF
1. Value based education









Love
Responsibility
Respect
Unity
Peace
Patriotism
Social Justice
Integrity

2. Principles of BECF







Opportunity
Excellence
Diversity
Inclusion
Parental Empowerment and Engagement
Community Service Learning
7



Differentiated Curriculum and Learning

3. Theoretical Approaches





The Instructional Design Theories
Vygotsky‟s Sociocultural Theory.
Gardner‟s Multiple Intelligences Theory
Piaget‟s Theory of Cognitive Development

Note
The pillars for the CBC are explained in the Basic Education Curriculum Framework.
CORE COMPETENCIES
A competence is the ability to apply appropriate knowledge, skills, attitudes and values to
successfully perform a function.
The Competency Based Curriculum (CBC) focuses on acquisition of the desired knowledge,
skills, values and attitudes to enable the learner to cope with life challenges. It also focuses on
the achievement of learning outcomes in terms of the desired behavioural change.
There are seven (7) core competencies to be achieved by every learner in Basic Education
namely:
 Communication and Collaboration
 Critical Thinking and Problem Solving
 Creativity and Imagination
 Citizenship
 Digital Literacy
 Learning to Learn
 Self-efficacy
The competencies will be mainstreamed in the appropriate strands and lessons.

Note
The competency descriptors are provided in the Basic Education Curriculum Framework.
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ORGANIZATION OF BASIC EDUCATION

Task
Ask participants to discuss the differences between CBC and 8-4-4
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Facilitators Notes

Learning areas for Pre- Primary toGrade 4 Education
Pre -Primary Education
Learning Area

Lessons Per Week

1 Mathematical Activities

5

2 Language Activities/Kenya Sign language/Pre
Braille Activities

5

3 Environmental activities

5

4 Psychomotor and Creative activities

8 (5 lessons for Psychomotor
and 3 lessons for Creative
activities)

5 Religious Education (CRE/IRE/HRE) and PPI
Total No of lessons per week

2 (1 PPI)
25
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Lower Primary Education
Learning Area
1

Lessons Per Week
5

3

Literacy Activities and Indigenous Languages
/Braille
Kiswahili Language Activities/Kenya Sign
Language for learners who are deaf
English Language Activities

4

Mathematics Activities

5

5

Environmental Activities

5

6

Hygiene and Nutrition Activities

2

7

Religious Activities (CRE/IRE/HRE)

3

8

Movement and Creative Activities

9

Pastoral Programme of Instruction

2

3
3

8(5 for Movement 2 for
Art &Craft, 1 for music)
1

Total Lesson Per Week

35

CURRICULUM FOR LEARNERS WITH SPECIAL NEEDS
The following learning areas have been adapted for learners who follow the regular
curriculum:
Category of learners

Pre-primary

Lower primary

1.Visual Impairment

Mathematical Activities

Mathematical Activities

Environmental Activities

Environmental Activities

Psychomotor Activities

Movement and Creative
Activities

Pre braille Activities

Braille literacy

Environmental Activities

Environmental Activities

Psychomotor Activities

Movement and Creative
Activities

Kenya Sign Language

Kenya Sign Language

2. Hearing Impairment

English language activities
3.Physical Impairment

Mathematical Activities
12

Mathematic Activities

Environmental Activities

Environmental Activities

Psychomotor activities

Movement
Activities

and

Creative

Learners will take the other learning areas as they are because they do not require
adaptations.
Learners who may not go through the regular curriculum will take specialist curriculum.
These include learners with intellectual disabilities, deaf-blindness, autism, cerebral palsy and
multiple disabilities.
This category of learners will begin at foundation level with the following learning areas:
1.
2.
3.
4.
5.

Communication, social and pre-literacy skills
Sensory integration and creative activities
Activities of daily living skills and Religious Education
Pre numeracy skills
Orientation and mobility skills

GRADE 4 ADAPTED CURRICULUM
A.
1.
2.
3.
4.
5.
6.
7.

Visual Impairment
Science and Technology
Agriculture
Home science
Creative Arts and Music
Mathematics
Social studies
Physical and Health Education

B.
1.
2.
3.
4.

Hearing impairment
English
Social Studies
Creative Arts and Music
Science

C.
1.
2.
3.
4.
5.
6.
7.

Physical Impairment
Science and Technology
Agriculture
Home science
Creative Arts and Music
Mathematics
Social studies
Physical and Health Education
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D. Other Learning Areas developed for Grade 4
1. Braille Skills
2. Kenyan Sign Language
E.
1.
2.
3.
4.
5.
6.
7.

Stage Based curriculum: Intermediate level
Communication Social and Literacy Skills
Daily Living Skills and Religious Activities
Sensory Integration Skills
Environmental Activities
Numeracy Activities
Creative Activities
Psychomotor Activities

Assessment




Observation
Written assignment
Oral questions

Facilitators Reflection
The facilitators to be guided by the questions below to reflect on the presentation
1.
2.
3.
4.

What went on well?
What did not go on well?
Why did it not work well?
What needs to be done to improve the next session?
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SESSION 2: PART 1 INTERPRETATION OF THE CURRICULUM DESIGNS
Session Outcomes
By the end of the session, the participant should be able to:
a) identify the components of the curriculum designs for effective interpretation of the
curriculum.
b) interpret the curriculum designs for effective implementation of learning areas.
c) relate national goals of education to level learning outcomes, general learning outcomes
and specific learning outcomes
Key Areas to be covered



Components of the curriculum design
Inter-relationship of National goals of Education and learning outcomes

Suggested Learning ExperiehH172hrhr172hrhrnces
 In groups participants identify the components of the curriculum designs and write the
identified components on a flip chart.
 Participants to link various components of the curriculum design in various learning
areas guided by the facilitator.
 Participants to brainstorm on the eight national goals of education and how they can be
achieved within the classroom context.
 Participants in groups to link national goal of education to level learning outcomes,
general learning outcomes and specific learning outcomes of a selected learning area

Note:facilitator to ensure that all the eight national goals of education and all learning
areas are covered during this activity

Learning Resources
1.
2.
3.
4.

Basic education curriculum Framework
Grade 4 Curriculum Designs
Flip charts
Mark pens
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Facilitators Notes
Components of the curriculum design
● National Goals of Education
● Level learning outcomes
● Essence statement
● Learning area general outcomes
● Strands and Sub strands
● Specific learning outcomes
● Suggested learning experiences
● Key Inquiry Question(s)
● Core competences to be developed
● Pertinent and Contemporary issues developed
● Values
● Link to other learning areas
● Community Service Learning
● Non-formal activities to support learning
● Suggested learning and teaching resources
● Suggested Assessment methods
● Assessment rubric
ESSENCE STATEMENT
An essence statement gives a general overview of a learning area. It summarizes the
fundamental ideas of each learning area. It also explains the rationale of inclusion of the
learning area in the curriculum.
STRAND AND SUB STRAND
A strand is a broad area of study within a specific learning area. A strand is a consistent idea
that runs through the learning area. A sub-strand represents smaller concepts within the
strand.
LEARNING OUTCOMES IN COMPETENCY BASED CURRICULUM
Learning outcomes are the end result of what the learner is able to demonstrate upon
completion of a lesson, sub-strand, strand or level.
The Competency Based Curriculum has three categories of learning outcomes. These are:
a) General Level learning outcomes
Level learning outcomes are for a given level of education, for example EYE, Middle
School and Senior School Education. They are stated in general terms.
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b) Subject General learning outcomes
These learning outcomes indicate what the learner is expected to achieve in a given
learning area.
c) Specific Learning Outcomes
Every strand/sub strandin the curriculum designs has specific learning outcomes which
are geared towards achieving the general learning outcomes.
VALUES
Values are standards set by the society to regulate behaviour of people who live there in.
They guide an individual on how to respond or behave in given circumstances. Values
influence how people feel, act and make choices in life environment that enhances academic
attainment and develops learners' values and social skills.
Nurturing of values will facilitate the achievement of the curriculum reforms‟ vision,
particularly with respect to molding ethical citizens. Values are intended to address the
prevailing societal challenges and usher in a desirable future.
In the CBC, eight core values have been mainstreamed as follows:
 Love
 Responsibility
 Respect
 Unity
 Peace
 Patriotism
 Social Justice
 Integrity
Mainstreaming values in the curriculum designs
Mainstreaming is the process of identifying suitable opportunities in specific learning areas,
where values can be incorporated in the learning experiences.
PERTINENT AND CONTEMPORARY ISSUES
Pertinent and Contemporary Issues are those that affect people in their everyday life such as,
lifestyle diseases, HIV and AIDS among others . In the previous curriculum, PCIs were
known as emerging issues and trends. The CBC designs have Pertinent and Contemporary
Issues (PCIs) that have been identified as significant in the life of an individual and the
society.
COMMUNITY SERVICE LEARNING
Community Service Learning (CSL) is an experiential learning approach that provides
opportunity to practice knowledge and skills learnt in the school to out of school
environment. It reinforces what is learnt in the classroom through interaction with activities
17

that address community needs. It promotes the learner‟s growth in social skills by building
strong and productive relationships with the community.
LINK TO OTHER LEARNING AREAS
Link to other learning areas in CBC refers to transfer of knowledge, skills and attitudes learnt
from one learning area to another. The teacher is expected to make a conscious effort to use
concepts in one learning area to relate knowledge, skills and attitudes to another learning
area.
The linkages give learners a holistic perception of learning by allowing them to see interrelationships in different learning areas.
Inter-relationship of National Goals of Education to Learning Outcomes
From the national goals of education, level learning outcomes for different levels of
education are drawn. The level outcomes determine the desired general learning outcomes for
each learning area. The specific learning outcomes for each sub strand are derived from the
general learning outcomes for the learning area.
National Goal of Education

General Level Learning Outcome

Promote positive attitudes towards good
health and environmental protection ( No.8)

Explore, manipulate, manage and conserve
the environment effectively for sustainable
development (4)

Subject: Science and Technology
Subject General Learning Outcome

Interact with environment for learning and
sustainable development.

Subject: Science and Technology
Specific Learning Outcome

Demonstrate responsibility while handling
plants
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Assessment


Observation



Written assignment



Group presentations

Facilitators Reflection
The facilitators to be guided by the questions below to reflect on the presentation
1.
2.
3.
4.

What went on well?
What did not go on well?
Why did it not go well?
What needs to be doneto improve?
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SESSION 3: PART 2 LEARNING OUTCOMES
Session Outcomes
By the end of the session, the participant should be able to:
a) Discuss the meaning of a learning outcome.
b) Develop specific learning outcomes for a lesson.
c) Mainstream PCI‟s and values in a learning outcome.
d) Identify CSL activities to engage learners in specific learning areas.
e) Discuss linkages across learning areas.
Key areas to be covered
 Learning outcomes
 Components of a Learning Outcome
 Developing a specific learning outcome
 Mainstreaming PCIs and Values in the learning outcomes
 CSL activities to engage learners in specific learning areas.
 Linkages across learning areas
Learning experiences
In groups participants are guided to






Discuss components of a learning outcome
Develop a specific learning outcomefor a lesson in a given learning areas and report
in plenary.
Discuss how to mainstream PCIs and values in different learning areas and report in
plenary.
Discuss Community Service-learning activities that the leaners can be engaged in a
learning area.
Identify knowledge, skills and values which are learnt in one learning area and can be
linked to another learning area.

Learning Resources




Curriculum designs
Flip charts
Mark/Felt pens
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Facilitator’s notes
Learning outcomes
Learning outcomes indicate the expected observable behavioral changes in the learner after a
learning experience. Outcomes are usually expressed through the application of knowledge,
skills and attitudes. Specific learning outcome should begin with an action verb followed by
the object of a verb followed by a phrase that gives the context.
A learning outcome should be observable and can be assessed.
Guide participants in analysing different learning outcomes from different learning areas.
Assessment


Observation



Written assignment



Group presentations

Facilitators Reflection
The facilitators to be guided by the questions below to reflect on the presentation
1.
2.
3.
4.

What went on well?
What did not go on well?
Why did it not go well?
What needs to be done to improve?

SESSION 4: PART 3 INTERPRETATION OF THE CURRICULUM DESIGNS LEARNING EXPERIENCES ANDRESOURCES
Session Outcomes
By the end of the session, the participant should be able to:
a) identify appropriate learning experiences to facilitate achievement of learning outcomes.
b) use learning experiences to enable achievement of intended learning outcomes.
c) develop relevant resources to enhance learning.
d) integrate ICT in the learning process
Key Areas to Be Covered
i.
Learning experiences,
ii. Learning resources
iii. Pertinent and Contemporary Issues
iv.
Community Service Learning
v. Non-formal activities
vi.
Integrating ICT in the learning process
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Learning Experiences
In groups, participants to:




Identify appropriate learning experience for learning andsimulate in plenary.
Prepare appropriate resources and present in plenary.
Integrate ICT in learning experience and present in plenary.

Learning Resources






Flipchart
Newsprint
Felt pens
Curriculum Designs
ICT devices

Facilitator’s Notes
Pertinent and Contemporary Issues (PCIs)
PCIs are the prevailing phenomena related to the legal, technological, social, cultural and
economic dynamics in society. These phenomena were formerly known as emerging and
Cross-cutting issues. Pertinent and Contemporary Issues are categorized as follows:
i. Health Related Issues: HIV and AIDS, alcohol and drug abuse prevention, life style
diseases, personal hygiene, common communicable and non-communicable diseases
and chronic diseases.
ii. Life Skills Issues: skills of knowing and living with self, knowing and living with
others, critical thinking and problem solving, etiquette, moral education and human
sexuality.
iii. Social Economic Issues: environmental issues, disaster risk reduction, safety and
security, financial literacy, poverty eradication, terrorism, violence and radicalization,
gender issues and animal welfare.
Community Service Learning (CSL)
Community Service Learning (CSL) is an experiential learning strategy that integrates
classroom and community learning to enable learners to reflect on their experiences. It is a
process where learners link personal and social development with academic and cognitive
development. Community Service learning is meant to create opportunity for learners to
apply the knowledge and skills acquired through the formal dimension to provide service to
the community while at the same time learning from the community. Community Service Learning covers aspects of Citizenship, Entrepreneurship, Financial Literacy, Life Skills,
Communication Skills and Research.
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Non-formal Learning
Non-formal activities are structured learning activities that are geared towards development
of affective and psychomotor dimensions of learning. Some of the non-formal activities may
include: singing, dancing, reciting poems, club activities, games and debates
SESSION 4: LEARNING EXPERIENCES
Learning experiences refer to activities the learner is exposed to so as to develop desired
knowledge, skills, values and attitudes. The experiences could be formal featuring the
classroom conditions and teaching methods; non-formal during which the learner is engaged
in clubs and societies, and informal which entails general school and home interactions.
Learners should be subjected to appropriate learning experiences for acquisition of desired
curriculum outcomes.
In the Competency Based Curriculum, the learner is expected to acquire knowledge, and
develop desired skills, values and attitudes through appropriate learning experiences.
Learning experiences enable the learner to:
a) Acquire knowledge and develop skills, values and attitudes
b) Acquire the intended core competences
c) Learn from one another
d) Self-regulate and evaluate
e) Engage deeply in the learnt concepts
f) Reflect on the learning process
g) Interact with others during the learning process
Factors to consider when selecting learning experiences
1. Relevance to intended learning outcomes
2. Developmental age level
3. Learning resources
4. Safety
5. Size of the class
6. Time required for the experience
The curriculum designs have suggested learning experiences, which are expected to enhance
the learners‟ ability to develop desired competencies. Learning experiences vary from one
learning area to another depending on intended learning outcome to be achieved, learning
environment, individual learning styles and availability of resources.
Selection of learning experiences should be based on intended learning outcomes. Besides the
suggested learning experiences in the designs, the teacher is encouraged to creatively come
up with other learning experiences that facilitate acquisition of desired learning outcomes.
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TASK
 Identify the suggested learning experiences in the designs and link them to the intended
specific learning outcomes for the sub strand.
 In groups, participants to suggest ways of Mainstreaming, PCIs and CSL and Valuesinto
learning experiences.
 In groups participants to discuss ways of integrating ICT technologies to enhance the
learning process

Learning Resources

These are materials that help to facilitate the learning process. Such materials include visual,
realia, audio, audio- visual, models and digital devices and technologies. On the other hand,
the common learning representations include; illustrations, analogies, symbols, metaphors
among others.
Learning resources and representation concretize learnt concepts. They also prompt learner‟s
reasoning and enhance development of competences such as critical thinking and problem
solving, creativity and imagination, collaboration, self-efficacy among others.
Resources are important in:
i.
stimulating learner‟s imagination
ii. enhancing concepts and skill development
iii. arousing learner‟s interest
iv.
promoting active participation of the learner
v. enabling learning in diverse learning needs
vi.
providing an effective substitute for direct contact of the learner with social and
physical environment.
Types of Resources
The teaching and learning resources may be categorized as follows:a) Visual resources such as text books, posters, pictures, charts, maps, models and realia.
b) Audio resources such as audio tapes, audio recorder, radio broadcasts and phones.
c) Audio-visual resources such as films, video tape, Compact Disc (CD), computer, slides,
Digital Versatile Disk (DVD), television broadcasts and interactive digital content.
d) Other resources such asresource persons, library, teachers‟ advisory centres, museums,
historical sites, tactile braille, archives and cultural centres.
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ICT integration in implementation of CBC
ICT integration is the infusion of information communication technologies to support and
enhance the attainment of appropriate competencies.
Characteristics of ICT learning resources
ICT resources should:
i. be appropriate to the learning experience
ii. contain accurate information
iii. be appropriate to the level of the learner
iv.
capable of capturing the learner‟s interest
v. depict proper use of colour (conventionally)
vi.
be reasonable size so that all learners can use with ease
vii.
besafe for learners to use
viii. be adequate for the learners
ix. enable learners to apply new knowledge and skills
x. promote retention of concepts
xi. conform to set standards.




Task
Participants in groups identify the various ICT devices used in learning and how they can
be used in a lesson.
Observe the ICT Integrated lesson plan from the strand “Care for the environment” and
identify where ICT has been integrated.
Participants are guided in converting an ICT integrated lesson plan into a power point
presentation

Digital devices used in teaching and learning
The following are various technologies used for learning:












Phone
Camera
Computer
Projector
Power cables, data cables
DVDs/CDs
Flash discs
Memory cards
External hard discs
Radio
Television
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The following digital resources accessible from KICD can be used for ICT integration in
teaching and learning:
•

Radio - includes audio programmes disseminated through radio or other electronic
devices.

•

E-learning - electronic learning materials disseminated through computer technologies.
Interactive digital content is available on the Digital Literacy Programme (DLP) devices.

•

Television – audio-visual content that is mainly film and/or video based and disseminated
through television and other electronic devices. Radio and TV programmes can be
accessed from the teacher‟s laptops under the DLP or installed from external storage
devices.

•

Kenya Education Cloud (www.kec.ac.ke) – Content on the Cloud includes Course
materials, Supplementary materials and open educational resources in form of interactive
digital content, radio and TV programmes, e-books, Apps and Platforms. This content is
quality assured and can be accessed anywhere, anytime through any device as long as
there is internet connection.

Factors to consider when selecting the ICT resources
Learning outcomes of the lesson will determine what resource to use, when to use them, and
how to use them. Therefore, there are a number of factors to consider when selecting relevant
digital resources for teaching and learning. The following are the factors to consider when
using ICT resources:
i.
ii.
iii.
iv.
v.
vi.
vii.
viii.
ix.
x.
xi.
xii.
xiii.
xiv.

Ease of use
Does it fit within your curriculum designs?
Is it relevant to the strand, learning outcomes and learning activities?
Entry behaviour of the learners
Is it appropriate for the learners‟ age?
Does it cater for different learning styles, different abilities?
Does it cater for learner diversity in gender, values and culture?
Is the language level suitable for the learners?
Is it in a culturally and socially appropriate context for learners?
What adaptations would need to be made to the resources to make them suitable for
learners with special needs?
Does it promote learner-centred education?
Does it encourage problem-solving skills and/or cooperative learning?
Is the resource easily available and accessible?
Are there requirements for ICT equipment, other resources, space, that might limit
how and where the lesson is taught?
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Assessment



Observation during plenary
Question and answer

Reflection
The facilitators to be guided by the questions below to reflect on the presentation
1.
2.
3.
4.

What went on well?
What did not go on well?
Why did it not go well?
What needs to be done to improve?

SESSION 5: KEY INQUIRY QUESTIONS
Session Outcome
By the end of the session, the participant should be able to:
a)
b)
c)
d)

Discuss the Meaning of Key Inquiry Questions
Discuss the characteristics of a good key inquiry question.
Develop key inquiry questions which guide the learning process.
Appreciate the importance of key inquiry questions in learning.

Key Areas to Be Covered





Meaning of Key Inquiry Questions
Characteristics of good key inquiry questions
Development of Key inquiry questions
Importance of key inquiry questions in learning.

Suggested learning Experiences
i.
ii.
iii.
iv.

In pairs participants to brainstorm the meaning of key inquiry question
In Groups participants to discuss characteristics of good key inquiry questions
Individually participants to develop key inquiry questions from the designs
Participants to present the key inquiry questions to the plenary

Learning Resources




Flipcharts
Curriculum Designs
Marker/Felt pens
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Facilitator’s notes
Key inquiry questionsare questions developed to helpin the learning process.They are used to
probe for deeper meaning and set stage for further questioning. They also foster development
of higher order capabilities such as problem solving, creative and critical thinking among
others. It makes learning authentic by enabling learners to make connections between their
realistic encounters and learning. They are asked before, during and after the classroom
practice as the teacher reflects on the lesson.Key inquiry questions should start with words
such as: Who? What? Where?When?Why? Which? and How? However, the context within
which the questions are asked takes precedence in the questioning process.
A key inquiry question is not aquestion that can be answered with a” yes” or a “no”.
However, it should be time, grade, context,strand and sub strand bound.
Characteristics of Key Inquiry Questions
Good key Inquiry Questions:
a) Focus on the learning outcome andputs learning in context, areopen ended, nonjudgmental, meaningful and purposeful with an aim to allow the learner to explore ideas
b) Help learners construct knowledge by themselves
c) Encourage collaboration amongst learners
d) Develop learners‟ interest and use of technology in the learning process
e) Are thought provoking and intellectually engaging; often sparking discussion and debate
among learners
f) Call for higher-order thinking, such as analysis, inference evaluation, prediction, critique
and creativity
g) Raise additional questions and provoke furtherinquiry.
h) Support and justify an idea, not just giving an answer
i) Address an authentic problem or issue
j) Stimulate curiosity and interest
TASK
Participants to select a learning area of their choice and construct key inquiry questions
for specific sub-strands (refer to the designs).
(Note: facilitator to ensure that all learning areas are covered during this activity)

5. 6 Assessment
The facilitator may use the following methods to assess effectiveness of the session:




Observation during plenary
Question and answer
Peer assessment
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5.7 Reflection
The facilitators to be guided by the questions below to reflect on the presentation
1.
2.
3.
4.

What went on well?
What did not go on well?
Why did it not go well?
What needs to be done to improve?

SESSION 6: PROFESSIONAL DOCUMENTS
A: SCHEMES OF WORK
Session Outcomes
By the end of the session, the participant should be able to:
a) identify different professional documents used by the teacher;
b) develop schemes of work as a professional document to implement CBC;
c) appreciate use of schemes of workin the implementation of CBC.

Key areas to be covered




Teacher professional documents
Components of Scheme work
Importance of Schemes of work

Suggested Learning Experiences
 Participants brainstorm on the different Teacher professional documents
 Participants state the different components of schemes of work
 In groups participants develop a sample scheme of work for two weeks from the
curriculum designs and present in plenary.

Learning Resources
 Copies of curriculum designs
 Flip Charts
 Marker/Felt pens
 Masking tapes
 Pointers
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Facilitators Notes
Professional Documents
Professional documents are official documents developed to make learning efficient and
effective as the teacher implements the Curriculum. The development of these documents is
guided by the curriculum designs and this enhances the teacher‟s understanding of the
designs. It is important for teachers to prepare and use the professional documents intheir day
to day teaching, since they lay the foundation for sound administration, planning, evaluation
and monitoring of curriculum delivery. The professional documents include;






Schemes of work
Lesson plan
Records of work
Progress records
Individualised Education Programme (IEP)

Scheme of Work
A scheme of work is a document that a teacher develops from the curriculum design. A
scheme of work shows how the planned curriculum content shall be distributed within the
time allocated for the learning area.
A scheme of work helps the teacher to do the following:






Break down the content into teachable units
Articulate specific learning outcomes for a lesson
Plan on what resources will be required.
Decide on the learning experiences to be used.
Plan for assessment.

Components of a Scheme of Work
In the Competency Based Curriculum, the scheme of work format has various components. It
has a title (Scheme of Work) at the top, followed by a section that has administrative details,
namely the name of the school, the grade, the learning area, the term and the year.
After the administrative details, it has columns for:
1) Week
2) Lesson
3) Strand
4) Sub strand
5) Specific Learning Outcomes
6) Learning Experiences
7) Key Inquiry Questions
8) Learning Resources
9) Assessment
10) Reflection.
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These details should be presented in a tabular format as shown in the sample Scheme of Work.

SCHEME OF WORK
SCHOOL

GRADE

Bidii Primary School

4

LEARNING
AREA
Agriculture

TERM

YEAR

1

2019

Wk

Lesso
n

Strand

Sub
stran
d

Specific
learning
outcomes

Key
inquiry
question

1

1

Conserv
ing our
Environ
ment

Soils:
Soil
parti
cles

By the end
of the
lesson the
learner
should be
able to:

What is 
the
differenc
e
between
sand,
clay and

loam
soils?

Field
excursio
n to
collect
clay soil
samples



Activity
to collect
sand soil
samples

a) Explore
soils in
the
locality
to
differen
tiate the
types
(sand,
clay
and
loam)

Learning
experience
s

Activity
to collect
loam soil
samples

-Observe
the
differences
between
the soil
samples.

b) Collect
differen
t types
of soil
samples
in the
locality
c) Appreci
ate the
differen
31

Learning
resources

Assessment



Enviro
nment



Observation of
procedure



Contai
ners





Scoopi
ng tool

Observation of
collected
samples



Oral questions

ces
between
sand,
clay
and
loam
types of
soils in
the
locality.
2

Soils: a)
Soil
parti
cles

Conduct
experime
nt to
distinguis
h types of
soils
based on
their
particle
sizes

b) Explain
charact
eristics
of sand,
clay
and
loam
based
on the
particle
sizes.
3

Soils: a) Conduc
Soil
t
parti
experim
cles
ent to
distingu
ish
types of
soils
based
on their

What
 Conduct
are the
experim
characte
ent on
ristics of
sieving
clay,
loose
sand and
dry soil
loam
particles
soils?
using
sieves of
different
pore
sizes

What is
the
differenc
e of
sand,
clay and
loam in
their
ability to
hold
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Name
the soils 
based
on their
particle
sizes.



Condu
ct
experi
ment
on
water
holdin
g
capacit
ies of





Clay,
sand
and
loam
soil
sample
s



Observation of
procedure



Observation of
experiment
results



Oral questions



Observation of
procedure



Observation of
experiment
results



Oral questions

Sieves
of
differe
nt pore
sizes
Collecti
on
contain
ers

Clay,
sand
and
loam
soil
sample
s
Porous
contain

ability
to hold
water

water?

soils


b) Explain
the
differen
ces of
sand,
clay
and
loam in
ability
of to
hold
water.
4

Soils: a) Explain
Soil
the
parti
types of
cles
soil
based
on the
particle
sizes
b) Differe
ntiate
types of
soils
based
on
ability
to hold
water

 Learner 
s make
group
presenta
tions on

their
observat
ions on
water
holding
capacity
and
particle
sizes.

What
are the
observab
le
differenc
es
between
the soil
types?



c) Appreci
ate
differen
ces in
soil
types
based
on the
observa
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Name
the
soils
based
on
their
ability
to hold
water.

Learner
s watch
a video
clip
showing
expected
findings

ers


Collecti
on
contain
ers

Charts
and
manila
papers
Video
player
and
projecto
r



Observation of
presentations



Oral questions

ble
charact
eristics
5

Soils: a) Observ
Soil
e the
parti
use of
cles
differen
t types
of soils
in
farming

What

are the
uses of
sand,
clay and
loam in
farming?

b) Explain
uses of
sand,
soil and
clay in
farming



c) Appreci
ate
variatio
ns in
use of
differen
t types
of soils
in
farming
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Field
excursio
n to
observe
farming
activities
using
clay soil,
loam soil
and
sandy
soil.
Activity
to
discuss
observat
ions of
uses of
sand,
clay and
loam in
farming
activities



Note
books



Pencils

 Camera
or
camera
phone


Recorde
r



Manila
paper



Observation of
field notes



Observation of
discussions


Oral questions

B: LESSON PLAN
Session Outcomes
By the end of the session, the participant should be able to:
a) Identify components of a lesson plan
b) develop a lesson plan from the schemes of work
c) use a lesson plan to facilitate learning,
d) appreciate the use of a lesson planin the implementation of CBC
Key areas to be covered


Components of a lesson plan




Development of a Lesson plan
Use a lesson plan in a micro lesson
Suggested Learning Experiences




Participants brainstorm on the different components of a lesson plan.
Participants in groups develop a lesson plan from the schemes of work developed
earlier and present in plenary.
Participants demonstrate use of a lesson plan in a micro lesson

Learning Resources
 Copies of curriculum designs
 Flip Charts
 Marker pens
 Masking tapes
 Pointers

Facilitators Notes
LESSON PLAN
A lesson plan is a breakdown of the scheme of work that shows what needs to be accomplished
and how effective learning will take place within the time allocated for the lesson. It also enables
the teacher to contextualize the lesson activities at a glance. The teacher is advised to adopt
inquiry-based learning techniques when planning, since they are learner centered and key to
success in implementing the competency-based learning. In preparing the lesson plan, the teacher
should consider the following:
1) The specific learning outcome(s)
35

2) Learning experiences: how the specific learning outcome(s) will be achieved
3) Key Inquiry Question(s)
4) Integration of ICT in the lesson plan
5) Learning Resources
6) Core competences
7) Values
8) PCIs
9) Links to other subjects
10) Community Service Learning
11) Non- Formal Activities
12) Assessment: a way of measuring how well the outcome was attained; test, worksheet and
homework among others
Components of a lesson plan
Administrative details
The lesson plan format has various components. It has a title (Lesson Plan) at the top,
followed by a section that has administrative details, namely the name of the school, the
grade, the learning area, date, time and roll. These details should be presented in a tabular
format as shown in the sample lesson plan in table ……..
Fig. …..
Sample Lesson Plan
Name of School Grade

Learning Area

Date

Time

Roll

Lango Primary
School

Creative ArtsMusic

19/01/2019

11.00 am-11.30 am
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Grade 4
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Strand: PERFORMING
Sub strand: Kenyan traditional musical instruments-Percussions
Specific Learning Outcomes
By the end of the sub strand, the learner should be able to:
a) classify percussion instruments from Kenya
b) aurally and visually identify melodic and non-melodic percussion instruments from Kenya
Key Inquiry Questions
1. Which musical instruments are used while singing or dancing?
2. Why do some percussion instruments produce a melody?
3. Which percussion instruments can play a melody?
Core competences
Collaboration and Communication, is enhanced through individual and group work in observing
pictures and identifying the percussion instruments.
Critical thinking and imagination is achieved through classifying the percussion instruments
visually and aurally.
Values
Respect for others ideas in group discussions.
Cooperation in group work in identification and classification of percussion instruments.
Pertinent and Contemporary Issues
Life skills – effective communication in group work
Learning resources
Videos, pictures, internet resources and Melodic and non-melodic percussion instruments.
Organisation of learning
Learning will take place in the classroom.
The learners will work individually, in pairs, and in groups.
Lesson presentation
Introduction
The learners sing a familiar song (learner‟s choice) accompanied by different percussion
instruments. (Melodic and non-melodic).
Learners are asked to name the instruments used.
Lesson development
Step 1: Learners watch a video/recording of singing accompanied by percussion instruments.
They are guided in identifying and naming the percussion instruments.
Step 2: In groups leaners discuss the uniqueness of the percussion instruments in terms of sound
production and are guided in classifying the instruments as Melodic and Non-melodic.
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Learners listen to sounds of percussion instruments and classify them as melodic or non-melodic.
Step 3: Individually and in group‟s learners look at pictures of percussion instruments identify,
name and classify the instruments.
Conclusion
Lesson closure through singing a familiar song accompanied by melodic and non-melodic
percussion instruments.
The teacher to summarize the lesson by asking learners to name and classify different percussion
instruments as shown.
Lesson Reflection
a) How successful was the lesson?
………………………………………………………………………………………………………
………………………………………………………………………………………………………
………………………………………………………………What could I have done to make it
better?
………………………………………………………………………………………………………
………………………………………………………………………………………………………
………………………………………………………………
b) Extended Activities
………………………………………………………………………………………………………
………………………………………………………………………………………………………
………………………………………………………………

C:INDIVIDUALISED EDUCATION PROGRAMME
a) develop an Individualized Education Programme (IEP) as a professional document to
implement CBC;
b) appreciate use of schemes of work and Individualised Education Programme (IEP) in the
implementation of CBC.
 Ask participants in groups to prepare an IEP and present in plenary.
An Individualised Educational Programme (IEP) is a written plan that describes what the teacher
and other professionals will do to meet special needs of a learner. Ideally an IEP should be
developed by a multidisciplinary team which may consist of the learner, a regular teacher, a
special education teacher, assessment teacher,(Curriculum Support Officer – CSO - SNE)and
other professionals such as psychologists, speech therapists, occupational therapists,
physiotherapists, social workers and the parents. An IEP focuses on an individual learner‟s
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needs and allows each learner to acquire knowledge, skills, attitudes and values at his/her own
pace
Components of Individualized Education Programme (IEP)
An individualized education programme has the following core components:
a) The learner’s present level of performance.
The current level of performance of the learner is assessed to identify those skills the learner
has strengths in and those that he or she has weaknesses or challenges. This can be done
through observation, tests and interviews.For learning purposes, assessment should take place
during the lesson. Assessment results may then be used in deciding what to teach and how to
teach it.
b) Long term and short-term learning outcomes
After collecting information on the learner‟s strengths and weaknesses, a statement describing
what is expected in each area of special learning needs is made. This statement is referred to
as a long-term learning outcome. This is the overall aim of the IEP. Long term learning
outcomes in an IEP state what is expected to be achieved within a specified period for
example one month. The long-term outcome is then broken down into short term learning
outcome. These are competencies that should be developed to achieve the long-term learning
outcome.
c) Evaluation procedure and criteria
This step describes how progress will be assessed and specifies how well the learner is
expected to perform. Evaluation criteria must define the standards that are to be used to assess
the learner‟s progress or success. It is always good to evaluate progress after a specific shortterm learning outcome.
d) Special educational needs and related services
The IEP must be clear in listing special challenges the learner may be experiencing that call
for an IEP. The identified challenges may be addressed by a special needs education teacher in
the resource room. If the learner requires other related services in addition to the educational
intervention, this should be specified as to whom, when and where these may be provided.
Related services may include physiotherapy, occupational therapy, speech therapy, guidance
and counseling among others.
e) Implementation strategy
The IEP statement must give the date when the programme will start and the duration of time
it should take. It can be one month, a term or a year, depending on the skill area and the
learner‟s level of ability. The review date should also be stated.
39

40

Sample Individualized Education Programme (IEPs) report
BIO DATA
Name of child
_________________________________
Date of birth _____________________________Age___________
Grade____________________
Admission Number________________
Parent /Guardian
Name____________________________
Parent /Guardian Occupation _____________________________
Parent/ Guardian contact
_____________________________
IEP area of focus
_____________________________
Present level of performance
Summary of strengths weaknesses and initial recommendations
Strength
1….
2….
3….
Weaknesses
1….
2….
3…..
Initial recommendation(s): ……………………………………………………………………
…………………………………………………………………………………………………
Learning area/
Present level of performance
skill assessed
Strengths
Weaknesses
Initial
recommendation
Observation
The learner can
The learner is not able The learner should be
observe the sky
to draw the sky (sun,
guided further to
moon, clouds and
observe and draw sun,
stars).
moon, clouds and
stars.
After establishing the present level of performance of the learner, develop some long term and
short-term learning outcomes.
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Long term learning outcomes
There is usually one long term learning outcome. It describes what the learner is expected to
achieve or learn by the end of the term. More specifically, it should reflect all the areas in which
the learner is experiencing difficulties. They should be in line with the learner‟s present level of
performance or functioning.
Short term learning outcomes
1…
2….
3…
These describe what the learner is expected to achieve or learn by the end of the lesson.
Learning experiences/activities----------------------------------------------Evaluation Modalities------------------------------------------------------------Evaluation tool-----------------------------------------------------------------------------------------------Interpretation (Analysis of the results)
By who------------------------------------------------------------------------------------------Other professionals to involve: -------------------------------------------------------IEP Implementation
Time frame: Start date------------------------------ End date-------------------------Review Date --------------------------------------Evaluation Report
Conclusion and final recommendation
This comes at the end of the programimplementation.
ASSESSMENT
This maybe through;
 Written exercises
 Oral questions
 Observation
 Plenary presentations
REFLECTION
The facilitator reflects on:
 The successes and short comings of the session
 How well the participants developed the scheme of work, lesson plan and record of work
 What the participants did well/ did not do well
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Why the participants were not able to do well in some
What improvements should be put in place next time

D:Records of Work
i) Record of Work Covered
Session Outcomes
By the end of the session, the participant should be able to:
a) Identify types of Records of work
b) Identify components of a record of work
c) Identify components of progress records
d) prepare a samplerecord of work as a professional document to implement CBC
e) prepare a sample progress record
f) appreciate the use of records of work in the implementation of CBC
Key areas to be covered


Types of records of work



Components of a record of work



Development ofa sample record of work



Development of a sample progress record of work

Suggested Learning Experiences
Participants
 To brainstorm on the different components of a record of work
 in groups develop a sample record of workand present in plenary
 in groups develop a sample progress record of work and present in plenary
 In pairs discuss why it is important to keep records of work
Learning Resources
 Sample schemes of work
 Sample lesson Plan
 Flip Charts
 Marker pens
 Masking tapes
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Assessment



Observation during plenary
Question and answer

Reflection
The facilitators to be guided by the questions below to reflect on the presentation
1.
2.
3.
4.

What went on well?
What did not go on well?
Why did it not go well?
What needs to be done to improve?

Facilitators Notes
Record of work
This is a document that the teacher is required to prepare daily to provide evidence of tasks
undertaken in the course of curriculum delivery. It is a description of how the tasks in a lesson,
strand or sub-strand were undertaken. The teacher should document what has been accomplished
over a given time, and any challenges encountered in the course of implementation. The Record
of Work therefore provides a mirror against which the teacher can evaluate performance over a
period of time in relation to the scheme of work.
Components of Record of Work
The Record of Work Covered comprises various components as follows:
1. Administrative details which include:
a. School
b. Learning Area
c. Name of Teacher
d. Grade
2.
3.
4.
5.

6.

Time Frame: The time frame indicates the date when the lesson was covered
Lesson: Order of the Lesson in the week when the work was covered
Work Done: This part accounts for sub strands in accordance to the learning outcomes
Reflection: This is a statementexpressing the teacher‟s experiences in relation to
components of the entire lesson, successes and failures of the lesson as well as future
suggestions for improvement.
Signature: This is the identity of the teacher who taught the lesson. It helps in
accountability and transparency.
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Fig ……..Sample Record of Work
SAMPLE RECORD OF WORK
Administrative Details:
School: Bidii Moja Primary School
Grade: 4
Learning Area: Home Science
Strand: Clothing
Sub strand: Needlework Tools
Name of Teacher: Gift Zuru
Table 14
DATE
7/1/2019
9/1/2019

LESSON
Identify various tools
used in needlework
Identify various tools
used in needlework

11/1/2019 a) Use basic
needlework tools
in sewing
b) practice safety
while using the
needlework tools

WORK DONE
Identification of various
tools used in needlework
Draw, colour and name
basic needlework tools
used in sewing
a) Safely using basic
needlework tools in
sewing
b) practice on safety
while using the
needlework tools

REFLECTION

SIGN

(ii)
LearnerProgress Record
A Learner Progress Record is made up of a learner's academic achievements, skills and abilities
and school reports. Any other relevant information could also be included.The Progress record
documents the learner‟s academic performance on a weekly, monthly or termly basis. It helps to
monitor learners‟ progress and performance.
In addition to providing teachers with a tool to record learner assessment data or observations,
the Learner Progress Recordmay be used to form groups for differentiated small group
instruction, and other Instructional Plans.
Accurate, factual, up to date Record keeping is a very important part of a teacher‟s role. The
teacher needs to keep effective records of every learner‟s performance. Progress records allow
both the teacher and the learner to reassess the teaching-learning relationship by helping them
to understand what they need to do to improve their work. The progress record further enables
the teacher to base their lesson plans on a detailed knowledge and understanding of each learner.
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Records of school report cards and/or end of term results should be kept by schools should
parents wish to review or discuss past student performance.
Importance of progress records
Importance of Learners Progress Records includes:
 helping teachers to plan appropriate learning experiences that will meet their learner‟s needs;
 identifying learners who are progressing slowly, so that action may be taken to support them;
 providing the school leadership team with information about the progress learners are making
across the school
 providing information about whether learners are meeting age-related expectations and are
„on track‟ to meet expected outcomes used for accountability in schools and national
assessment institutions
 being a source of information for parental engagement with schools on how their children
perform.
 enables teachers to track the continuous learning progress of a learner;
 provides information on accurate production of enriched certificates.
Competency based learning utilizes more of formative assessment as opposed to summative
assessment. A teacher uses different ways to record information about learner performance in
various concepts that they teach. These tools have been explained under Assessment Tools. They
include:
 Anecdotal Records
 Profiling
 Checklists
 Rating Scales
 Journaling
 Portfolio:
Progress records are then developed using information from these tools, and such a record
would show progress with standards in a detailed manner and ensure that grading is fair and
consistent for all learners.
Sample progress record
Name: Maria Katana
School: Mambao primary
SAMPLE PROGRESS RECORD
Name: Victor Mkwazo
School: Bidii Moja Primary
Grade: 4
Learning area: Home Science
Strand: Healthy Living
Sub strand: Careof the home
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Specific Learning Outcome: By the end of the sub strand, the learner should be able to use
locally available resources to make cleaning materials and tools to be used at home (Making a
broom)
Table16: Making a broom using locally available materials
Performance
Ratings of learner’s performance
indicators
4
3
2
1
1.1.1 Collect thatching
√
grass/twigs
1.1.2 Take enough
grass/twigs that
you can hold with
your hand
comfortably
1.1.3 Arrange neatly and
firmly
1.1.4 Tie tightly using a
string
1.1.5 If necessary, fold
the top edges back
and tie again
tightly to make it
firm and produce a
neat edge
1.1.6 Trim the lower
edges to make the
broom ready for
use

√

√
√
√

√

Remarks
Consistently
collects thatching
grass/twigs
Is able to take
enough grass that
you can hold with
your hand
comfortably
Is able to arrange
neatly and firmly
Is able to tie tightly
using a string
If necessary, will
fold the top edges
back and tie again
tightly to make it
firm and produce a
neat edge
Is able to trim the
lower edges to
make the broom
ready for use

Key Ratings: Exceeds expectation (4); Meets expectation (3); Approaches expectations (2);
Below expectations (1)
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ASSESSMENT
This maybe through;
 Written exercises
 Oral questions
 Observation
 Plenary presentations
REFLECTION
The facilitator reflects on:
 The successes and short comings of the session
 How well the participants prepared lesson plan and record of work
 What the participants did well/ did not do well
 Why the participants were not able to do well in some
 What improvements should be put in place next time
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MATHEMATICS
Strand: Numbers:
Sub strands: Addition, Subtraction, Multiplication and Division
The curriculum design has indicated that the learners should work out questions involving real
life situations. At this level, learners can be able to read and comprehend short sentences. The
teacher should therefore involve the learners in word questions that depict day to day activities or
real life situations. Abstract questions involving whole numbers, fractions, decimals or any other
sub strands may not be of much help to the learners as they may not relate the concepts to
everyday life.
The following are examples of word questions that the teacher may give the learners:
1. Amina harvested 276 bags of maize in one season. In the following season she harvested
405 bags of maize. How many bags of maize did she harvest in the two seasons
altogether?
2. Joshua had 1890 metres of barbed wire. He used 738 metres to fence his shamba. How
many metres of the wire was he left with?
3. Ouma bought 47 boxes of soap. Each box had 18 pieces of soap. How many pieces of
soap were there altogether?
4. 4. One thousand two hundred and forty eight tree seedlings were shared equally among
12 families. How many tree seedlings did each family get
STRATEGIES
In Early Years Education, the learners were taken through different strategies of working out
questions under the various sub-strands. The strategies included:


Counting on



Counting forward



Counting backward



Number line



Number family



Breaking apart
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These strategies may also be used at this level where learners have challenges.
Example
When 5 is subtracted from a number, the result is 7. What number was 5 subtracted from?
The numerical question is
To work out

– 5=7

– 5 = 7.

The missing number is made up of 5 and 7, therefore
5+7 =
Since 5 + 7 = 12, then the missing number is 12
– 5=7

STRAND: Measurement
Measurement at this level includes length, mass, volume, capacity, area, money real life
activities which they can relate with.
Example
1. A pencil is 15cm long. What is the total length of 8 similar pencils?
2. Four hundred and seventy litres of milk was packed in bottles each holding 10 litres. How
many 10 litre bottles of milk were packed
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The Classroom Shop(money)
It is important for the teacher to compile a price list for the items in the shop. The teacher should
guide the learners in the various shopping activities using real money or imitation money. The
needs and wants in the sub strand on money may be discussed using the classroom shop
depending on the items displayed. With guidance learners to discuss the money people pay to the
County Government for provision of services as guided by the curriculum design. The money
paid should not be referred to as tax at this level (grade 4).
INDIGENOUS LANGUAGE GRADE
Kenya has many indigenous languages, not just the regional languages of the 42 counties but
also the languages of Kenyans of unique backgrounds such as the Asians and many others. There
are also social status languages such as Kiswahili based Sheng, English based Sheng and Engsh.
Githinji 2006:10 – 11).For this reason, the constitution of Kenya chapter 2, article 7 (3) commits
the Government to promote and protect the diversity of languages of the people of Kenya and
promote the development and use of these languages. Scholarly perspectives that support the
recognition of all languages include Mazrui and Mazrui‟s reference to
Right of language and right to language and Ludwig‟s statement “the limits of my language are
the limits of my world.”Learning mother tongue provides opportunities for nurturing acceptance
and appreciation of cultural diversity. The knowledge and skills acquired at this level will
support cognitive and learning development at higher levels. Continuous advancement of
knowledge in indigenous languages could guide learners to make decisions on future career
choices such as acting, broadcasting, development of orthography, translation and interpretation
among others. Overall, learning indigenous language ensures enhanced learning and inclusivity
in a big way.
ESSENCE STATEMENT
This learning area develops the language skills acquired in EYE as well as a positive attitude
towards learning. Having been exposed to concrete learning activities and basic literacy skills in
lower primary, the learners‟ thought processes are more mature. Learners will therefore be
provided with a rich and supportive environment to develop their proficiency in indigenous
language. They will also be equipped with language skills to enable them acquire a second
language more proficiently and achieve relevant competences. In addition, learning in a language
they are already familiar with will give the learners the required confidence to express
themselves clearly, participate more actively in the learning process and think critically as well
as imaginative
The indigenous language will further enable learners to interact effectively with peers, teachers
and instructional materials, thus enhancing their cognitive and affective development. This
resonates with Vygotsky‟s social cultural development theory which asserts that learning is
majorly a social activity. Continuous advancement of knowledge in indigenous languages could
guide learners to make decisions on future career choices such as acting, broadcasting,
development of orthography and editing among others.
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SUBJECT GENERAL LEARNING OUTCOMES
By the end of middle school the learner should be able to:
a) Respond appropriately to a variety of communication in the indigenous language
b) Express themselves confidently and appropriately in a variety of social contexts
c) Comprehend information in different contexts in the indigenous language
d)Read texts accurately and fluently with comprehension
e) Write legibly in different formats to express a variety of ideas and opinions
f) Enjoy communicating using a variety of cultural language strategies
THEMES
1. School & Family
2. Care of animals
3. Means of communication (Etiquette in telephone conversations)
4. Safety & security
5. Modern means of transport
6. Occupations
7. Care of communal resources
8. Honesty
9. Disposal of technological waste
10. Modern means of transport
11. Peace education
12. Negative cultural practices
STRANDS
The four strands in the English Grade Four Curriculum Design are:
•
•
•
•

Listening
Speaking
Reading
Writing

SUB STRANDS
LISTENING
 Listening to respond
 Listening to use information
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Listening to make personal opinions and judgements
Listening comprehension
Listening to stories on varied topics
Listening to narrations with cultural language: proverbs/sayings

SPEAKING









Using specific language to give information
Giving instructions
Describing events and experiences
Giving information on varied topics
Discussing varied topics fluently and coherently
Using artistic expressions to give imaginative experiences
Telling stories
Using correct pronunciation, intonation and pause

READING







Using specific language to give information
Giving instructions
Describing events and experiences
Giving information on varied topics
Discussing varied topics fluently and coherently
Using artistic expressions to give imaginative experiences

WRITING







Telling stories
Using correct pronunciation, intonation and pause
Writing using different sentence structures
Using punctuation marks correctly in writing varied texts
Using acquired vocabulary to give information
Using artistic expressions to write stories and imaginative experiences

Oral Skills
 STRESS/INTONATION
 SPEAKING FLUENCY
 INTERACTIVE LISTENING/TURN
TAKING/RIDDLES
 LISTENING FLUENCY
 FORMULAIC LANGUAGE:
PROVERBS/SAYINGS

Suggested Methods
• Dictogloss: this is a type of dictation that
involves the following:
• Modelled speaking and listening
• Readers theatre: Give opportunities for
children to act as a narrator or character.
For example, children could divide
themselves into groups of four. Each
member reads a particular stanza of a
poem or paragraph of a narrative.
• Retell/recounts: Children retell narratives,
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memories or anything they can remember
•

•
LISTENING AND SPEAKING
 Emphasis will be on pronunciation of
sounds and blends that are unique to
the indigenous languages.

READING AND WRITING
. Reading texts with cultural language use for
exposure
2. Intensive reading
3. Extensive reading

Dramatic techniques: Simulation, roleplay, drama, hot seating and games have
the same purpose or role in the language
classroom. They help connect the
classroom and the real world.
Language games

SUGGESTED METHODS
Language exposure: Listening and speaking
activities to expose learners to actual sounds
of their language and not those in Kiswahili
or English
Practice in fluency: articulation of sounds
correctly, with correct intonation and pause.
This may include listening to recorded clips
or speakers of the language to capture
authentic pronunciation
SUGGESTED METHOD
Reading
Reading structured paragraphs, reading
words, sentences or texts with distinct sounds,
reading texts with cultural language forms
with comprehension. Creating own collection
of vocabulary.

 Writing:
Writing
1. Writing using correct spelling
•
•

2. Using acquired language to give
information in different formats

•
•

3. Creative Writing: Narrative Compositions,
using cultural language forms such as
proverbs/sayings
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Spelling practice
Writing on varied topics using specific
language structures
Writing in logical sequence
Writing creatively using proverbs,
sayings and expressions unique to the
language.

THINK GLOBALLY, ACT LOCALLY
Discussing creative forms, technology, health,
music and art from the indigenous point of
view and discovering linguistic equivalents.

APPROACHES
Local songs, poetry, riddles and language
games will be used to enhance proficiency.
The emphasis will be on learning authentic
indigenous language forms of creativity and
not foreign or exotic creations of Shakespeare
or Shaban Robert. The African folk songs,
chants will form the basis of creative
language learning.
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PHYSICAL AND HEALTH EDUCATION
NEW STRANDS and SUB STRANDS
•
•
•
•

Frisbee game
Health and Physical Fitness
First Aid
Outdoor activities
– Rationale for inclusion
– Learning experiences

Theory lesson in PHE
FRISBEE GAMES

4.1

:Field of play

4.2

:Catches

4.3

:Throws

AREAS OF HEALTH FITNESS
•
•
•
•
•

Cardio-vascular endurance,
Muscular strength,
Muscular endurance,
Flexibility and
Body composition

56

HEALTH AND PHYSICAL FITNESS strand
Components of health-related fitness: Warm up and cool down
5.2

: Human heart

5.3

:Cardiorespiratory endurance

5.4

: Muscular strength

5.5

: Muscular endurance

5.6

: Muscular and joint flexibility

5.7 Nutrition and sports performance: Water intake

5.8

: Healthy eating habits

5.9

: Food intake during games and sports

5.10 wellness: Dealing with emotions

5.11

: Alcohol and drug abuse in games

FIRST AID strand
6.1 :ABC of first aid

6.2 :Common injuries in play
6.3 :Transporting injured persons
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Rationale
•
•
•
•
•
•

Physical Health is a state of wellbeing achieved through appropriate nutrition and physical
activities.
Changes in life style have affected physical growth of learners hence need to change
In this strand the learners will be able to address what happens to the body when one
undertakes physical activity
Additional game as an alternative to swimming
First Aid for competencies in case of injuries during play
Outdoor activities for active recreation and developing values and other competencies

Expectation
•
•
•

Most of these new areas render themselves useable during theory lesson: introduction,
development and conclusion
In the development of the lesson a video can be shown
However, all lessons in PHE serve to give the learner an opportunity for movement, thus the
theory lessons should not take away aspects of physical movement from the learner
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MUSIC CURRICULUM DESIGN
CONTENT IN GRADE 4
ORGANIZATION OF CONTENT
•
•
•
•

The content is organized in three broad strands just like in EYE namely;
1. Performing,
2. Creating & Composing
3. Listening, responding and appreciation

However, the third strand has an addition of Appreciation of Music. In EYE the third strand is
Listening and responding.
•
•

The new concept in this strand is the appreciation of Music.
The learner should be exposed to Music of different genres as well as music drawn from
different cultures. Incorporating cross-cultural curricula in our music classrooms should help
the learners to better perceive music from other cultures, therefore appreciate listening to all
kinds of music not only that they have interest in.

New content in Sub strands
Sub strand: Songs; Two part singing; this introduces the learner to the concept of harmony,
one of the major elements of music.
Singing at this level is for purposes of learning performance skills, roles of music in different
occasions, practical mastery of music elements (rhythm, pitch, harmony, dynamics and other
expressive elements) and theme/message.
New content- Creating & Composing
•
•
•
•
•

French rhythm names (taa and ta-te) are used as a learning tool for practical sounding of
note values (for crotchet & quaver) / beats and their use in composition mostly by aural
learning (rote).
This is because established theories and methods of music education insist on practical
experiences before theoretical conceptualization of music.
Start with rhythms of familiar tunes before introducing new rhythms.
Hand signs: The learner will interpret the hand signs for the pitches d r m. Mental
visualization of relative pitch is aided through the use of hand signs.
Signing of familiar tunes as they sing along will further enhance learners visualisation of the
pitches.
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Western Musical instruments
•
•
•

Descant recorder: Notes G A B.
Concepts to be covered are: parts/assembling a recorder, finger numbers, holding (posture),
how to cover the holes, blowing and fingering to play notes G A B.
Learner will learn to play tunes built on notes G A & B. This should be introduced by using
familiar tunes such as „kanyoni ka kanja’ or customise a familiar song to the notes G A B
such as ‘Mary had a little lamb’ before introducing new tunes.

New content- Descant recorder
•
•
•

Learner will develop creative thinking in music through improvising music on the descant
recorder.
They will create/compose tunes built on notes G A B using rhythmic patterns learnt (ta ta-te)
or beyond. This should be played from memory.
Writing of the compositions may be done but NOT through the conventional music notation
(staff) but using French rhythms, solfa syllables and tones G A B.
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PRIMARY ENGLISH
ESSENCE STATEMENT
English is:
•
•
•
•

the major language of education, information, trade, diplomacy and social networking.
an official language in Kenya but most importantly, the medium of instruction in our schools
from Grade Four.
key to the realisation of the National Goals of Education, the link to the global community
and the door to the worldwide information network.
so, the Kenyan education system should inculcate, in the learner, proficiency in English
through the curriculum.

In the Grade Four English Curriculum, the four language skills and grammar are presented
through themes. The following themes will facilitate the learning of English in context:
1. The Family
2. Family Celebrations
3. Etiquette
4. Accidents: First Aid
5. Nutrition: Balanced Diet
6. Internet: Email
7. Technology: Cyber Safety
8. The Farm
9. HIV and AIDS
10. Hygiene and Sanitation
11. Sports: My Favourite Game
12. Clean Environment
13. Money
Strands
The four strands in the English Grade Four Curriculum Design are:
•
•
•
•

Listening and speaking
Reading
Grammar
Writing
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Newly introduced sub strands
LISTENING AND READING
SPEAKING

Grammar

WRITING

THEMES

 Stress/Intonati
on
 SpeakingFluen
cy
 Interactive
Listening/Turn
Taking/Riddles
 Listening
Fluency
 Formulaic
language:
proverbs/sayin
gs

none

 Guided
Composition:
Filling Forms
 Creative Writing:
Narrative
Compositions
 Creative Writing:
Descriptive
Compositions
 Guided
Composition:
Personal Diary
 Formulaic
language:
proverbs/sayings

 Internet:
 Email
 Technology:
Cyber
Safety

 Extensive
Reading:
Reference
Materials
 Comprehension
strategies
 Reading:
Visuals/Reading
with Technology
 Reading Fluency
 Formulaic
language:
proverbs/sayings

Oral Skills
 Stress/Intonation
 SpeakingFluency
 Interactive Listening/Turn
Taking/Riddles
 Listening Fluency
 Formulaic language: proverbs/sayings

Suggested Method
 Dictogloss: this is a type of dictation that
involves the following:
 Modelled speaking and listening
 Reader‟stheatre:Give opportunities for
children to act as a narrator or character.
For example, children could divide
themselves into groups of four. Each
member reads a particular stanza of a
poem or paragraph of a narrative.
 Retell/recounts: Children retell narratives,
memories or anything they can remember.
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Dramatic techniques:Simulation, roleplay, drama, hot seating and games have
the same purpose or role in the language
classroom. They help connect the
classroom and the real world.

READING SKILLS
 Extensive Reading: Reference
Materials
 Comprehension strategies
 Reading: Visuals/Reading with
Technology
 Reading Fluency

SUGGESTED METHODS
Use of reference materials: exposed to concepts such as
headword or root words, pronunciation, part of speech
of the word and meaning or the word.
Reading fluency : reading faster, paced reading, timed
repeated reading, readers theatre
•
•
•

WRITING SKILLS
 Guided Composition: Filling
Forms
 Creative Writing: Narrative
Compositions; descriptive
Compositions
 Guided Composition: Personal
Diary
 proverbs/sayings

Reading faster: It entails asking learners to read
graded materials several times as they keep
improving their reading speed.
Paced reading: This activity involves setting a
reading rate goal in which you would you‟re your
learners to read, for instance, 80 words per minutes.
Timed repeated reading: Learners read a familiar
passage within a given time.

SUGGESTED METHODS
Guided writing
Writing a story from mind map, structured paragraphs,
picture reading, collaborative writing.
Procedure for Creative Writing
•
•
•
•
•
•

Do not teach the story
Pre-writing; Allow learners to choose their topics
Have them write flexible outlines
Drafting; Let the learners write their rough drafts
Editing/revising; Organize learners into editing
groups
Evaluate your learners based on their creativity

Proverbs/sayings
•

Incorporated them in oral reading and grammar
tasks and then reinforce them through writing
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SOCIAL STUDIES
ESSENCE STATEMENT
The primary purpose of Social Studies is to help young people become functional members in
Society
Aims at preparing the learner for national and global citizenship, lifelong learning and active
participation in governance processes as well as environmental stewardship.
STRANDS
1.
2.
3.
4.
5.
6.
7.

Natural and the built environment
People and population
Culture and social organization
Resources and Economic activities
Political and social systems
Citizenship
Governance in Kenya

WHAT IS NEW
Historic built environment in the County
•

Focus on the main historic built environments in the County namely; the museums,
monuments and cultural centers.

Interdependence of the people in the County
•

The inclusion of content on interdependence is a strategic way of addressing The
National Goal No 1; Foster nationalism, patriotism and promote national unity

The school motto and School values
•
•
•

Learners should comprehend school motto & apply it to their everyday life.
Schools core values should guide learners‟ behavior in and out of school.
BECF lays emphasis on curriculum promoting values

Enterprise project in school
Rationale
•
•
•

Promote development of Core competences
Develop learners' employability with a wide range of skills acquired.
Equip learners with financial literacy skills such as the culture of saving, making investments
and prudent management of resources.
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Community leadership
•

Community leaders identified in the design are Council of Elders, Religious & Cultural
Leaders.

Rationale
•

Equip learners with leadership skills at their formative stage.

Rationale
•

PEP empowers learners to be peacemakers in their schools, deal with conflicts & live
peacefully with others

Peace Education Project
Expectations
•

Peace Education Projects that could be undertaken by learners include; development of:
 peace gardens,
 peace corners,
 nature trails,
 peace and essays competition

Good Citizenship at School
Rationale
•
•

Teaching citizenship in schools is paramount in creating informed and active members of
society
Forms a basis for global citizenship at higher levels, which recognizes that our world is and
complex web of connections and interdependencies.

Expectations
•

Learners to demonstrate qualities of a good citizen in school.

Children Government
Rationale
•
•

Helps learners to participate in governance of their school
A way of mentoring learners to entrench the values of a democratic culture, which promotes
responsible citizenship.
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SCIENCE & TECHNOLOGY
 Science refers knowledge about or systematic study of the physical and natural world
based on facts learned through observation and experiments (investigation)
 Technology is the practical application of scientific knowledge to solve problems and/or
invent/design useful tools to improve the quality of human life
Technology



Technological knowledge is not limited to technical skills but also has to do with thinking
processes and skills
Various complex thinking processes such as; creative and critical thinking, decision-making;
problem-solving and design) underpin technological activities.

Some of these thinking processes form core aspects such as; innovation, entrepreneurial attitude
and behaviour associated with technology as volition


Technology is globally still a relatively new, developing school subject, with

- no well-established subject philosophy;
- lacks a substantive research base and a well-established-classroom pedagogy;
- no equivalent academic discipline which may serve as a-source for curriculum development
and classroom pedagogy;
Science and Technology
Science and technology forms a strong foundation for subsequent levels in Science related
disciplines by
•
•

Developing technological skills in the learner through science
The complementarity between Indigenous technology knowledge systems (ITKS) and
Western technology knowledge systems (WTKS) (Ankiewicz 2015)
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Unique Features in Sc & Tech learning area
The unique features of the Science and Technology Learning is comprised of 6 Strands;







Living things
Environment
Digital Technology
Matter
Force and Energy
Earth and Space

Strand: Living Things
Sub-strand: Plants
Standard 4

Grade 4

 Types of Crops
 Weeds

 Living Things and Non Living Things
 Characteristics of Plants
 Care of Plants

Standard 4
 Characteristics of Animals
 Farm animals and their Products

Reasons; The content on plants has been
enriched by variety of suggested learning
experiences and
 Characteristics of animals
 Vertebrates and Invertebrates
 Care of animals.

Human Body
 Teeth

Human Body
 The entire digestive system
 Reasons: The content on animals has
been enhanced by addition more
learning experiences and values.
 The entire digestive system and its
parts are discussed

Strand-Environment

Environment
Water

 Air Pollution
 Water Pollution
 In Sc and Tech a new strand
environment is introduced in place of
the topic; water to address aspects of
environmental sustainability.

 Uses of Water
 Storage of Water
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Standard 4:Properties of Matter

Grade 4: Matter

 Footing and Sinking
 Pressure in Liquids

 Understanding Matter
 Properties of matter (Floating and
Sinking)
 As a foundation, it is important for the
learner to understand matter.
However, Pressure, floating and
sinking were comparatively loaded at
standard 4 therefore pressure in liquids
is pushed to the next higher grade
level

Strand: Force and Energy

Grade 4 Force and energy







Making work easier
Grade 4: Matter
 Understanding Matter
 Properties of matter (Floating and
Sinking)
 As a foundation, it is important for the
learner to understand matter.
However, Pressure, floating and
sinking were comparatively loaded at
standard 4 therefore pressure in liquids
is pushed to the next higher grade
level
Strand: Earth and Space

Grade 4: Earth and Space
•
•

Standard 4 Weather and the Sky
 The Sky
 Types of Cloud

Weather and Sky
Weather Conditions

 Earth and space is a broad learning
area that comprises both weather and
the sky- for a Holistic learning


Strand: Digital Technology
•

Force and its effects
Sound Energy
Light Energy
Heat Energy
Machines – Levers
Force and Energy forms the
foundation of Science Technology
Engineering and Mathematics (STEM)
pathway

Digital literacy is a new strand not
previously included the standard 4
syllabus that aims at inculcating
innovativeness, creativity, problem
solving and analytical thinking skills in
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Digital literacy, is among the 21st
Century Skills, it also forms part of
the 7 core competencies.
It is the ability to use technology as a
tool to reinforce, extend and deepen,
discover, master and communicate
knowledge and information,

•



the learner.
The content covered at this level
include: Digital Devices and Coding

Using technology to communicate at a
personal level

(Computers, tablets, Ipads, laptop, radios,
TV, mobile phone, cameras, internet,
textbooks)

ELEMENTS PRE
LOWER
PRIMARY
PRY
Functional
Familiarization  Turning
Skills
with ICT
device on
devices
and off
 Perform
basic
operations
Creativity in Explore
Explore
DL
Digital device Digital device
to make
to make
creative shapes creative
and letters
shapes letters,
words and
simple
sentences

UPPER PRY

JUNIOR PRY SENIOR SEC

Identify and
name parts of
a device

Operate the
basic
functional
skills





Operate
advanced
functional skill

Use online
Explore

communication
Digital
tools
device to
construct

compound
sentences

Use digital
device to
find and
select
appropriate
educational
games

Unlike science in Grade 4, Science and Tech has added project work, meant to enhance
acquisition of core competence
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Collect and
store
information,
research for
information,
prepare
presentations

Problem Solving as a Pedagogical Strategy



In Science & Tech, the role of the teacher is to use available resources to facilitate and
guide the learner to explore nature through problem solving

Using Problem Solving as a Pedagogical
The most effective way to





promote active reflective thought among learners,
involve them in teaching and learning,
enhance their understanding,
Increase their learning outcomes, and is through problem solving

What does this mean?


Does this mean we simply have to teach our students how to solve problems?
 Preparing teachers with the ability to teach their students how to solve problems is
good. But we need to do more than that.
 The suggestion is that we prepare them to be able to use problem solving as a
pedagogical tool.
How do we do this?
A couple of suggestions

 We should begin instruction with problems, dilemmas and questions
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 Focus attention on ideas and sense making rather than on teacher directions and rules
 The style of teaching should be the exact opposite of teaching by telling. The teacher
should NOT do the explaining
 Develop the belief that learners are capable of learning and making sense of their
learning.
 Allow students to wonder why things are, to inquire, to search for solutions and to
resolve incongruities
 Several approaches have been suggested but one approach is to organize instruction using
the 3-part lesson format ~ the “Before, DuringandAfter”model
The Three-part Lesson Format






The “Before” Phase
– Be certain learners understand the problem
– Get students mentally prepared to work on the problem
– Clarify expectations prior to learners working on the problem
The “During” Phase
– Let go but listen attentively
– Cautiously provide hints based on learners‟ ways of thinking
– Provide profitable activity for learners who finish quickly
The “After” Phase
– Engage learners in productive discussion
– Listen attentively without evaluation
– Summarize main ideas

PEDAGOGICAL SHIFT




Developing learners who are fluid in problem solving suggests moving away from a
preconception of „teaching‟ in an intuitive and imaginative manner to an explicit,
reflective and analytic way, based on pedagogical principles.
Reflective teaching has the potential of effectively challenging the teachers‟ initial ideas,
formed during the teachers‟ apprenticeship of observation.
Performance assessment forms part of formative assessment

Retention of knowledge into the future is linked to meaningful learning that involves acquisition
of new meanings from both the presented meaningful learner material and a meaningful
presentation(Ausubel,2012
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AGRICULTURE
GRADE 4, 5 AND 6
Agriculture key competencies
1. Sustainable consumption
2. Effective Production

Strand

Sub strand

1.0 Conserving our Environment

Soil


Soil particles



Uses of soil in farming



Compost manure

Water


Uses of water in farming



Water conservation in farming

Living better with wild animals
Growing fruit trees
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Conservation project: Edible crop gardening
2.0 Domestic animals

Domestic animals and their uses

3.0 Gardening Practices

Crops for gardening


Vegetables



Cereals



Legumes

Selected gardening practices
Innovative gardening project


Container gardening



Care for container gardens

Expectations of the Curriculum
Strand 1: Conserving our Environment
Water: Uses of Water
The uses of water include watering domestic animals and plants. Conduct these activities using
the plants and animals available in the locality, or take the learners for an excursion where no
animals are available in the school.
Water Conservation in Farming
There are many conservation measures on water as a scarce resource in our day to day life. These
have been covered in the previous grades. This section expects conservation of water in farming
by utilizing drip irrigation. Drip irrigation in its simplest form utilizes a bottle with water
inverted at the base of the plant. In other forms, guide the learners to the next level to utilize a
pipe of water, attached to a source of water such as a bucket.
Growing Fruit Trees
This sub strand intends to develop the skills of learners in growing their own fruits and give them
opportunity to benefit from their nutrients. Please note that this sub strand concentrates on fruits
that grow on hardy trees. Fruit production is a whole process comprising of:
•

Collection of fruit seeds

•

Fruit seed extraction

•

Fruit seed preparation
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•

Fruit tree nursery bed

•

Transplanting, and

•

Care for young fruit trees

•

Conservation Project: Edible Crop Gardening

•

This sub strand is a progressive concept development of the previous sub strand (growing
fruit trees). The essence of this sub strand is that successful production of fruits will only
take place if the whole process of taking care of the planted fruit trees is provided. In
implementation of this sub strand, the lessons can be planned to run concurrently with
another sub strand such that in a week, there is one lesson for conservation project:
Edible crop garden practices while the remaining two lessons are allocated to another
sub strand.

•

This is because taking care of a crop is a process and not a one-off activity.

Expectations of the Curriculum
Strand 2: Domestic Animal
Domestic Animals
Domestic animals are components of agriculture enterprises. This strand aims to develop basic
concepts (introductory level) to animals rearing for the purpose of appreciation of animals as a
worth part of agriculture while recognizing the age limit of the learner and laying foundation for
animal production to be developed at a later grade.
Strand 3: Gardening Practices
This strand introduces the concept of gardening which is a vital practice in Kenya today where
land, among other agricultural resources, is becoming progressively scarce. Agriculture is a core
source of food and nutrition in Kenya. To ensure that we achieve food security, it is important to
use any available opportunity to contribute to food production, either for our consumption or for
sale. While agricultural space is getting limited, the demand for food is increasing.
Guide the learners to practice the basic crop production of:
Vegetables such as carrots (root vegetables), spinach (leafy vegetables), and tomatoes (fruit
vegetables). However, you may adopt use of other types of vegetables that grow in the locality
and that may develop relevant knowledge and skills on vegetables.
Cereals such as wheat, maize and rice. You may also expose them to other cereals to develop
relevant knowledge and skills on cereals.
Legumes such as beans, peas and green grams. You may also expose them to other legumes to
develop relevant knowledge and skills on legumes.
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Selected Gardening Practices: Direct Sowing of Tiny Seeds
Direct sowing of seeds is common with large seeds such as those of maize. However, some crops
such as carrots have small seeds and require to be planted directly to the seedbed (without the
nursery stage). It is with this understanding that the same skills should be learnt by the pupils.
Gardening Tools and Equipment
In this area, guide the learners to identify the tools and equipment that they use in the various
gardening practices. It is appropriate to ensure that the learners use appropriate tools and
equipment for the various tasks in gardening activities.
Innovative Gardening Project
The sub strand innovative gardening project aims to ensure that gardening takes an interesting
dimension to ensure that every individual learner is empowered to participate in food production
regardless of space limitation. Innovative gardening project recognizes that a learner cannot be
taught how to be innovative, but can be shown innovative ideas that can trigger their
innovativeness.
Container Gardening
Container gardening implies making space for growing crops in a container.
The size and type of the container varies with the choice of the user, availability of the containers
and the crop to be grown.
Container gardens give opportunity to grow crops on ground that could be inappropriate for
cropping either because of limited space, spaces with stones or bushes, space between structures,
cemented space or on storey buildings
Container gardens provoking innovativeness of the user.
Container gardens empower the learner‟s self-efficacy by enabling them produce useable crops
at their age regardless of landlessness or urban and peri-urban life limitations.

DO NOT LIMIT POWER OF CONTAINER GARDENS
AGRICULTURE
Can be used to grow fruits
TO LAND
Can be used to grow vegetables
Can be used for nursery beds
Can be used as plots for cereals
Can Be Used For All Practices
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AGRICULTURE WITH
MINIMUM LABOUR

Sack and Plastic Container Gardens

AGRIC

IRPl

Astic

Commercial germination pots
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Commercial germination pots
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Wooden box garden

Storey tyre garden vegetableden box garde
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Fruit

Fruits and vegetables in Basin

79

gardens Double tyre garden

Deep triple tyre garden for fruit trees
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The Innovations are
Quote:
Anonymous
endless
“I don’t need a farm to
produce my HEALTHY
VEGETABLES, I only need
my BRAINS”
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ICT INTEGRATION IN THE LEARNING PROCESS
Session Outcomes
By the end of the session, the participant should be able to:
a) State the meaning of ICT integration in the learning process
b) Identify ICT resources that can be used during an ICT integrated lesson
c) Identify factors that influence integration of ICT in a lesson.
Activity 1: What is ICT integration in education?
Step 1: Organize the participants into manageable groups
Step 2: In their groups, allow them to brainstorm on the meaning of ICT integration in the
learning process.
Step 3: Allow them to present your responses in plenary.
Definition of ICT integration in education
•

ICT integration is the use of ICTs during the learning process to enhance the attainment
of learning outcomes and appropriate competencies, namely, knowledge, skills, attitudes
and values.

What is ICT Integration?
ICT Integration in the learning

Teacher

ICT
Resources

Learner

Activity 2: Why ICT integration?
Step 1: Organize participants into manageable groups.
Step 2: Allow them to discuss why we need to integrate ICT in the learning process.
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Step 3: Ask the participants to present your responses during plenary.
Possible answers
•

We are already living in the 4th Industrial Revolution (4IR). Mobile banking, self-driving
cars, e-assessment among others are taking the centre stage.

•

We are living in the era of Artificial Intelligence, Internet of Things and Big data (Global
debates are revolving around here)

•

Need to equip our learners with 21st Century Skills.

•

We are already living in the 4th Industrial Revolution (4IR). Mobile banking, self-driving
cars, e-assessment among others are taking the centre stage.

•

We are living in the era of Artificial Intelligence, Internet of Things and Big data (Global
debates are revolving around here)

•

Need to equip our learners with 21st Century Skills.

•

ICTs assist in simplifying abstract concepts

•

ICTs arouse the curiosity of the learner

•

ICTs increase the retention of the knowledge acquired

•

ICTs enable learners acquire digital literacy skills

•

ICTs make learning fun

•

ICTs increase creativity of the learner.

(Any other relevant answer)
Activity 3: ICT tools used during the learning process
Ask participants to discuss in groups some of the ICT tools a teacher can use during the learning
process.
•

Give an example of how each can be integrated in the learning process. Base your
examples on a specific learning area from the Grade 4 designs.

•

Ask them to present their findings during plenary

Possible answers:
ICT tools that can be used during the learning process:
•

Phone

•

Camera

•

Computer
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•

Laptop

•

Projector

•

Radio and TV - KICD radio prog.s - KBC and on KEC

www.kicd.ac.ke
•

Tablets - DLP devices with content

•

DVDs/CDs

•

Flash discs

•

Memory cards

•

External hard discs

•

Data cables (Any other relevant answer)

NOTE:
•

While selecting ICT tools for use during teaching, it is advisable to find out if you have
learners with special needs in your classroom.

Activity 4: Adaptations done to take care of Learners With Disabilities
•

Ask participants to identify the different categories of learners with special needs in their
groups. How can ICT help make learning inclusive? Which adaptation strategies could
help learners with special needs learn at the same pace with regular learners?

Possible answers:
Special need

Possible adaptations

Hearing

Headphones with amplified sound, signed videos

Visual

Narrations, braille adapted keyboard, Use of JAWS & NVDA

Physical

Voice input, adapted computer desk

Online Digital resources
Resource

Use

Digital Oxford University Dictionary

Checking out English vocabulary

Khan Academy

Maths and Science (Interactive videos)
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PhET simulations

STEM based simulations

Kiwix

Offline version of Wikipedia

Activity 4: In your groups, discuss the factors that need to be considered when selecting
ICT resources to use in a lesson.
•

Ask participants to share their points during plenary sessions

Possible responses
•

Relevance

•

Ability to cater for different learning styles

•

Level of language used

•

Ability to be adapted for learners with special needs

•

Promotion of 21st C skills

•

Availability of the required ICT equipment

TPACK Model

Key Players in the TPACK Model
• Teacher
• ICT Resources
• Learner
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Great teaching involves:

Factors influencing integration of ICT in teaching and learning
•

School leadership

•

Capacity building of teachers

•

Time

•

Availability of ICTs

•

Access to ICTs

•

Attitude

List of Abbreviations & Acronyms
DVD

Digital Versatile Disc

EAC

Ease of Access Centre

HDMI

High Definition Multimedia Interface

JAWS

Job Access With Speech

NVDA

Non Visual Desktop Access

VGA

Video Graphics Array
Q & A session
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ART AND CRAFT CURRICULUM DESIGN
GRADE FOUR
INTRODUCTION
Creative Arts is a „new‟ learning area offered in Grade 4 learners. This emanates from
Movement & Creative Activities offered in Grades 1-3.
It comprises of Art and Craft and Music. However, each of these areas has a separate Curriculum
Design and is to be treated as a different learning area. Music has one lesson per week, while Art
and Craft has two lessons per week.
ESSENCE STATEMENT FOR ART & CRAFT
•

Art and Craft in upper primary (Grade 4-6) involves acquiring and applying discipline
specific concepts, techniques and related vocabulary to increase capacity for effective pursuit
of artistic goals. At this level, the learner will be exposed to deeper knowledge, skills and
attitudes in Art and Craft in order to build on the competences introduced at the lower
primary. The span of strands has been broadened to include; Mixed Media and Technology,
Indigenous Kenyan Crafts and Presentation and Exhibition.

•

In line with global trends, this learning area endeavours to embrace emerging technologies as
part of the teaching and learning tools. For the learner to acquire 21st century competences in
Art and Craft, the basic ICT competences acquired in learning experiences at the lower
primary will be broadened. Mixed Media and Technology includes competences in Graphic
Design, Paper Craft, Puppetry, Animation and Photography. Technology will enhance the
learner‟s competence in digital literacy in the use of computer aided lettering and animation
within Graphic Design. Photography will offer the learner an avenue to use artistic elements
and principles in the creation of digital images for creative purposes.

•

The broad strand on Indigenous Kenyan Crafts seeks to enhance the learner‟s appreciation of
indigenous artistic cultural heritage. The learner will engage with skilled resource persons in
the community to learn and apply traditional skills in Weaving and Basketry, Pottery and
Leatherwork.

•

Presentation and Exhibition skills will equip the learner with relevant and appropriate
competences in the enhancement of their finished art products. This competence will aid in
value addition of 2D and 3D artworks which in turn will promote their aesthetic appeal and
possibly in marketability.
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LEARNING OUTCOMES FOR ART & CRAFT IN MIDDLE SCHOOL
By the end of the level, the learner should be able to;
 Create 2D and 3D artworks to share ideas, emotions, thoughts, feelings and experiences
for learning and enjoyment
 Appreciate and apply inherent creative techniques of Indigenous Kenyan Crafts within
their social context
 Use emerging technologies as a learning tool to explore creative ideas in the process of
making artwork
 Apply appropriate presentation and exhibition skills in enhancement of their 2D and 3D
artworks
 Apply environmental conservation values of re-use and recycle of materials for creative
purposes
 Develop self-confidence and sense of achievement through making and
 responding to artworks of self and others
Broad strands in the Art & Craft G4 curriculum design
Picture Making Techniques
a) Drawing
b) Painting
c) Crayon Etching
d) Montage
Mixed Media and Technology
a) Graphic Design
b) Paper Craft (Fabric Decoration integrated)
c) Puppetry & Animation
d) Photography
Indigenous Kenyan Crafts
a) Weaving & basketry
b) Leather work
c) Pottery
Presentation and Exhibition
a) Mounting & Display
b) Exhibition skills
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CHRISTIAN RELIGIOUS EDUCATION LEARNING AREA
STRANDS AND SUB-STRANDS
1.0 Creation

1.1 Self-Awareness

2.0 The Holy Bible

2.1 Respect for the Holy Bible
2.2 Bible Stories
2.3 Bible Patriarchs

3.0 The Life of Jesus Christ

3.1 The Birth of Jesus Christ
3.2 The miracles of Jesus Christ
3.3.3 Teachings of Jesus Christ

4.0 Christian values

Trust
Truthfulness
Obedience
Love
Responsibility
Holiness

5.0 The Church
6.0 Morality and Media

Expectations
•

In the design lessons are allocated per strand. It is upon the teacher to ensure that all
learning outcomes are adequately covered as per the number of lessons given. If a strand
has been allocated six lessons the teacher should utilize all the lessons and ensure that all
the learning outcomes in that strand are adequately covered, before proceeding to the next
strand. The teacher should not rush through the design, but he/she should be keen to
achieve the learning outcomes by engaging all learners in the suggested learning
experiences. Engaging all learners in activities will develop their creativity,
innovativeness, critical thinking and problem-solving skills. It is therefore, imperative to
involve the learners in the learning process and ensure they acquire the requisite skills
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•

It is important to note that Christian Religious Education has more values than the 8
listed in the Basic Education Curriculum Framework, since the values are guided by the
context as guided by the strand. For example the Bible stories and texts have moral
lessons and values that may not be in the 8 listed in the BECF

•

Role modelling by the teacher in terms of values

•

Learners may read the Bible on their own but where they have difficulties, the teacher
can guide them to read in turns the most important thing is for them to understand the
concept and acquire the values, skills or attitude

New area; Media and Morality
Expectations
•

This strand focuses on social media and morality. It espouses, on how to use social media
responsibly. Media should be used ethically under the guidance of the teacher or
parent/guardian to attain learning outcomes. If not, well guided learners can use social
media unethically.

•

The teacher should therefore, guide the learner on responsible use of media at school and
at home. The learning outcomes and experiences encourage the learners to; use media to
watch gospel songs or movies related to different strands in the Grade 4 CRE curriculum.
This will not only foster acquisition of knowledge but it will make learning interesting.
Responsible use of media will mould learners into responsible Christians/citizens who
can fit well in the society.
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HOME SCIENCE - GRADE 4

ESSENCE STATEMENT
Home Science aims at equipping learners with knowledge, skills, attitudes and values
which will help promote healthy living in terms of preparing and eating healthy foods,
prevention of illnesses, ensuring comfort and safety in the home, observing personal
hygiene and wise buying. In addition, the learner will be able to appreciate the physical
changes which occur from childhood to adolescence. The learner will engage in practical
activities such as shopping for the home, care of the home, cooking and service of food,
food preservation, laundry work, sewing, knitting and crocheting. Home science will also
strengthen the foundation for development of higher competencies in lower secondary.

LEARNING OUTCOMES FOR HOME SCIENCELEARNING OUTCOMES FOR
HOME SCIENCE
By the end of upper primary, the learner should be able to:
1. promote healthy living practices for the well-being of self and others
2. appreciate the needs of a child in promoting proper growth and development
3. plan, prepare and present meals to promote healthy living
4. preserve food using traditional and modern methods
5. choose, use and care for clothes and household articles in school and at home
6. make simple needlework items for enjoyment and entrepreneurial competences
7. use resources appropriately at home and in school

STRANDS & SUB-STRANDS
HEALTHY PRACTICES
1.1 Play
2.0 HEALTHY LIVING
2.1 Common Illnesses in the locality
2.2 Care of the home
2.3 Care and cleaning of shoes
2.4 Fuels used at home
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CONSUMER EDUCATION
3.1 Consumer Awareness
4.0 FOODS AND NUTRITION
4.1 Choosing foods
4.2 Variety in the Diet
4.3 Preservation of milk
4.4 Fragile Kitchen utensils
4.5 Cooking Food
5.1 Needlework tools
5.2 Stitches (tacking)
5.3 Fixing a button
5.4 Laundry work
5.0 CLOTHING
RATIONALE FOR INCLUSION


Emphasis on practice: the learning area is practical oriented and provides opportunities
for the learner to practice the skills learnt. For example, in Care and cleaning of shoes,
learners are expected to care for their shoes made from different materials



Use of inquiry based learning: some of the content renders itself well to IBL
methodology. The learners are given an opportunity to develop and test their hypothesis.
For example, in the Strand/Sub strand, Healthy living/Care of the home, when
improvising cleaning materials and tools from locally available resources, learners are
able to make, use and care for them



Emphasis on practice: the learning area is practical oriented and provides opportunities
for the learner to practice the skills learnt. For example, in Care and cleaning of shoes,
learners are expected to care for their shoes made from different materials



Use of inquiry based learning: some of the content renders itself well to IBL
methodology. The learners are given an opportunity to develop and test their hypothesis.
For example, in the Strand/Sub strand, Healthy living/Care of the home, when
improvising cleaning materials and tools from locally available resources, learners are
able to make, use and care for them



Emphasis on parental engagement and empowerment: the learner is provided with
opportunities for engaging with the parents to ensure that the parents are involved in the
learning of their child/children so that the learning outcomes can be achieved. Engaging
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the parents also ensures that habits learnt at school are reinforced at home. Example,
when teaching the sub strand on the shopping list (consumer education - consumer
awareness), the teacher can engage the parent to supervise the child as he/she drafts a
shopping list. The parent can also be accompanied by the learner as they go out to shop
using the shopping list they will have written down.


Inclusivity: the learning activities do not leave out any learner regardless of ability or
background. The learning materials can easily be improvised from the environment.
Further, there are many opportunities for engaging the parent which ensures that what is
learnt in school is transferred at home and in the community.
Role modeling: the teacher models for the learners the health habits learnt in the day-today activities so as to reinforce them.



Sourcing for Resources: getting or acquiring the necessary teaching and learning items,
materials and resources is very important towards achievement of the learning outcomes.
This will include realia, text books, internet connectivity, and resource persons, among
others. Resources can be acquired through improvisation, buying, borrowing, donations,
resource persons



Integration of Information Communication Technology (ICT): use of both current and
emerging technologies to support and enhance the curriculum delivery where learners are
guided to engage in meaningful learning that translates into improved achievement of the
learning outcomes. It should be as participatory as possible. The teacher can use text,
pictures, animations, watching video clips, sharing educational materials/lesson notes,
reporting purposes, storage of learners‟ records, among others

93

HINDU RELIGIOUS EDUCATION
STRANDS AND SUB-STRANDS
1. Prakriti (Creation)
2. Gyaan Swaroop (Manifestations)
3. Dharam Granth (Scriptures)
4. Bhakti (Worship)
5. Dharam Siddhaant (Principles of Dharma)
6. Sadachaar (Ideal behaviour)
7. Utsav (Festivals)
1. Prakriti (creation)
Sub-strand
2. Panch-mahabhoot (Five elements that constitute the whole universe)
3. Jal (Water)
4. Rivers that are considered sacred in India
5. Conservation of water
6. Significance of water in various religious activities as per four faiths that are taught
under )
•

Gifts of Paramatma(God) to nature

•

Plants that are considered sacred

•

Tulsi

•

Ber

•

Peepal:

Panch Mahabhhot is a continuation from Lower primary, in Grade four the element
Jal(water) has been taken keeping in mind the four faiths in Hindu Religiousin Education.
Content on sacred rivers like Ganga, Beas and Rujubalika, will be covered.
Sacred plants
Plants which are considered sacred according to faiths in Hindu Religious Education, like
Tulsi, Beri, Boddhi tree have been taken.
Teacher should instill in the learner the knowledge of sacred rivers and plants mentioned.
Involve learners in activities such as caring for plants and conservation of water and other
related learning activities to enhance competencies.
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2. Gyaan Swaroop(manifestations)
Sub-strand
•

Enlightened Beings

•

Swami Vivekanand

•

Parshavnath Tirthankar

•

Lord Buddha – His ascetic life.

•

Sri Guru Ram Das Ji

•

A brief life history and their contributions to the reform society.The essence of any
religion can be realized by studying life histories of the founders of religion. As
Hindu Religious Education encompasses four religeons Sanatan, Jains, Buddhism and
Sikhism so every effort has been made to represent the Enlightened Beings from four
faiths equally. Being a progression from lower primary Swami Vivekanand,
Tirthankar Parshvanath,, Sri Guru Ram Das ji, Prince Siddhartha are covered in
Grade Four. The teacher needs to be well versed with the life histories of abovementioned religious personalities. The learner should be told simple short stories from
religious books to develop righteous living and love all humanity as children of one
Paramatma.

3. Dharam Granth (scriptures
•

Role of Scriptures in instilling moral values in one‟s life.

•

i. Manu Smriti

•

Ii. Uttradhyaanan

•

Iii. Sigalovaada Sutra

•

Iv. Sri Guru Granth Sahib Ji.

The principles of all Religions are found in Scriptures. They act as a guide in times of
duality. The teacher needs to be well versed with the essence of Scriptures namely Manu
Smriti, Uttaradhyayan, Sigalovaada Sutra, Sri Guru Granth Sahib ji in order to instill
knowledge and respect of Scriptures not only of their own faith as well as paying equal
respect to the Scriptures from other faiths too.
4. Bhakti (worship)
Sub-strand
•

Significance of prayers in the Mandir as a community (Aarti)

•

This strand only covers prayers from Sanatan/Vedic. Paramatma is infinite. Our
minds need an anchor to relate to Him, through daily prayers describing His
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attributes. For spiritual nourishment prayers should be recited in daily routine. The
teacher should be capable enough to recite the prayers with correct pronunciation.
Digital literacy should be incorporated fully for excellent delivery of this strand.
Sub-strand - Sanatan Mandirs (Temple) in Kenya
5. Dharam sidhaant(principles of dharma
Sub-strand
•

Virtues of righteousness according to Sanaatan/Hinduism

•

This is a new strand introduced in Grade Four. Looking at the magnitude of content to
be covered only one faith in Hindu Religious Education has been taken, that is
Hinduism. The teacher needs to draw out the virtues of righteous ness derived out of
these principals.

6. Sadachaar (ideal behavior)
Sub-strand
•

Integrity

•

Aspects of integrity through parables from Scriptures of the four faiths.

•

Sadachaar for character formation. Acquire a sound foundation for developing into an
ideal human being with the focus on aspects of integrity and respecting each other
and nurturing relationships. Guide the learner to implement the values taught through
parables will help in their interaction with others and from diverse cultural
background for harmonious co-existence.

7. Utsav Festivals
Sub Strand




Religious and Social aspect of festivals
Maha Shivratri (Hinduism)
Paryushan Parva (Jainism)

Responsibly participate in Utsav(festivals) for social cohesion Create awareness of
religious and social aspect of festivals and participate in them to enhance cohesion and
co-existence. In order to share experiences and encourage community members, festivals
are celebrated as a constant reminder of the past. Guide the learners to acquire values of
care, love, concern, humility, obedience and responsibility.
8. Yoga (overall welfare)(physical, mental & spiritual Welfare
Sub-strand


Samasthiti (Alert postures)
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•

Loosening Practices:
Neck bending
Trunk movement

Yoga is introduced as a form of physical fitness and meditation-for mental, physical and
spiritual growth. The importance of physical well-being should be instilled at a very early
age of life. Habits of taking care of one‟s body, cleanliness and balanced diet, developed
at this tender age will help them to become healthy citizens. The same is being carried to
the upper primary level in Grade four.
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ISLAMIC RELIGIOUS EDUCATION
ESSENCE STATEMENT:
Islamic Religious Education aims at fulfilling the constitutional requirement of providing an
enabling environment for learners to grow spiritually and morally. This learning area provides
competencies, skills, attitudes and knowledge drawn from seven broad areas namely Quran,
Hadith/Sunnah, Pillars of Iman (Faith), Devotional Acts, Muamalaat (Social relations), Akhlaq
(Moral values) and History of Islam. It prepares learners to grow as responsible citizens who are
at peace with Allah (S.W.T), self, others, and the environment.
Learners interested in this learning area may aspire career paths as scholars of Islamic studies,
judicial officials (Kadhis), and spiritual leaders. The Quran and the Sunnah (practices of Prophet
Muhammad (S.A.W.) form one of the key frameworks in facilitating learning in this area, in
addition to the Vygotsky‟s Social Cultural Theory which finds parallels with the prophetic
concept of fitra (pure state of being).
GENERAL LEARNING OUTCOMES
By the end of Upper Primary, the learner should be able to:
a) Recite, read and write the selected surahs to enhance interaction with the Quran as a primary
source of guidance.
b) Deduce lessons from selected surahs and apply them in daily life.
c) Appreciate and emulate the practices of the Prophet as the best role model.
d) Develop awareness and appreciation of Pillars of Iman as the foundation of Islam.
e) Demonstrate interest in and positive attitude towards performance of acts of Ibadah (worship)
appropriately.
f) Acquire Islamic values to grow as a responsible and ethical citizen.
g) Appreciate Islamic history as a basis for culture and civilization for peaceful coexistence.
Islamic Religious Education has seven broad areas;
1. Qur‟an.
2. Hadith(Traditions of the Prophet).
3. Pillars of Iman (Faith).
4. Devotional acts.
5. Akhlaq (Moral values).
6. Muamalat(Social relations).
7. History of Islam.
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KISWAHILI
•

GREDI YA NNE

Kauli kiini ya somo la Kiswahili
•

Mwanafunzi wa lugha ya Kiswahili katika shule ya msingi daraja la juu atajenga stadi na
umahiri ufaao kuwasiliana, kutangamana na kushiriki katika miktadha mbalimbali ya kitaifa,
kikanda na kimataifa kwa kutumia lugha kuzungumza na kuandika. Mwanafunzi anahitaji
kujifunza kunga za lugha ya Kiswahili ili kuitumia lugha hii kama wenzo wa ujifunzaji.
Aidha, mwanafunzi hufunzwa Kiswahili ili kushiriki na kukichangamkia katika hali zake
mbalimbali. Hili humwezesha kujenga stadi za kimsingi za kusikilza, kuzungumza, kusoma
na kuandika. Kwa kujifunza sarufi na matumizi ya Kiswahili kimktadha, mwanafunzi
anaweza kuwasiliana kwa ufasaha, umahiri na kwa namna ambayo itaimarisha utangamano
darasani na katika ulimwengu mpana. Nadharia ya sarufi bia ya Noam Chomsky (1965)
inaeleza kuwa binadamu ana uwezo asilia wa kuvimudu vipengele vya kisarufi uwezo huu
huchagiza ukuaji wa lugha wa mwanafunzi na hivyo mzungumzaji stadi wa lugha anaweza
kubaini matumizi sahihi na yasiyo sahihi katika lugha.

Matokeo ya jumla ya somo la Kiswahili
Yafuatayo ndiyo matokeo ya kijumla yanayotarajiwa katika somo la Kiswahili, kiwango cha
shule ya msingi daraja la juu:
Kufikia mwisho wa shule ya msingi daraja la juu, mwanafunzi aweze:
•

Kusikiliza kwa makini na kuitikia ipasavyo kwa Kiswahili katika miktadha mbalimbali ya
mawasiliano

•

Kuzingatia kanuni za lugha kuwasiliana kiubunifu kwa njia ya mazungumzo na maandishi

•

Kujieleza kwa ufasaha katika miktadha mbalimbali

•

Kusoma kwa ufasaha na kufahamu matini mbalimbali yaliyochapishwa na ya kidijitali na
kutumia maarifa anayoyapata katika mazingira tofauti maishani

•

Kutumia hati za kimaandishi na mfumo wa kidijitali kuwasiliana ipasavyo kwa kuzingatia
mitindo na miundo husika katika miktadha mbalimbali

•

Kuchangamkia matumizi ya Kiswahili kama lugha rasmi na ya taifa katika mawasiliano ya
kila siku.

Mada zilizoshughulikiwa katika Mtaala huu
•

Mtaala wa Gredi ya 4 umepangwa katika sehemu kumi na moja kuu kumi na moja ambazo
zinazingatia masuala mtambuko. Sehemu hizi ni:
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Nyumbani
•

Nidhamu Mezani

•

Mavazi

•

Dira

•

Ushauri – Nasaha

•

Bendera ya Taifa

•

Matunda na Mimea

•

Wanyama wa Porini

•

Afya Bora

•

Kukabiliana na uhalifu

•

Mapato.

Mada na mada ndogo
•

Mtaala wa Kiswahili wa gredi ya nne una mada tano katika kila sehemu. Mada hizo ni:

•

Kusikiliza na kuzungumza

•

Kusoma

•

Kuandika

•

Kuandika

•

Sarufi

Jumla ya vipindi vya Kiswahili
•

Vipindi vya Kiswahili ni vinne (4) kila wiki.

•

Mtaala mzima una vipindi mia moja na ishirini (120) kwa mwaka.

•

Mada za kwanza nne zinatokana na stadi nne za lugha ambazo kila mwanafunzi
anahitajika kujifunza. Mada ya sarufi ni muhimu wa kuwa kujifunza sarufi ni kujifunza
kanuni za lugha ambazo zitampatia mwanafunzi umilisi ufaao wa lugha. Msamiati
umefunzwa kimkutadha hasa katika vifungu vya kusoma na wala siyo kama mada
mahususi. Kila mada kuu ina msamiati unaolengwa. Mwalimu ahusishe mwanafunzi
katika kujifunza matumizi ya msamiati huo. Ahakikishe kuwa mwanafunzi amepata
umilisi wa kutumia msamiati uliofunzwa ipasavyo katika mawasiliano ya kila siku. Kila
mada ina mada ndogo ambazo ni mahususi.
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Kusikiliza na kuzungumza
•

Stadi ya kusikiliza humsaidia mwanafunzi kupokea habari. Stadi ya kusikiliza ikikuzwa
vyema huchangia ujifunzaji wa stadi ya kuzungumza, kusoma na kuandika katika Kiswahili.
Kuweza kusikiliza ifaavyo ndio hatua ya kwanza katika kustawisha mawasiliano. Kusikiliza
basi ni muhimu katika utangamano wa mwanafunzi katika mazingira ya ujifunzaji na ya
maisha halisi.

•

Kuzungumza humwezesha mwanafunzi kujieleza. Mwanafunzi anayeweza kuzungumza
ifaavyo huweza kueleza mawazo yake kikamilifu na hata kuweza kutangamana na wengine
katika jamii. Ni muhimu mwanafunzi apewe fursa ya kuzungumza kama inavyotolewa katika
mtaala. Nafasi za kustawisha stadi za kusikiliza na kuzungumza na kujenga tabia njema
katika mazungumzo zinazopatikana kutokana na mtaala wa Kiswahili gredi ya nne ni kama
vile:

•

Kutamka vitanzandimi

•

Maamkuzi

•

Adabu na heshima

•

Kukariri mashairi

•

Mazungumzo katika miktadha mbalimbali

•

Kusimulia huku akitumia ishara zifaazo

Kusoma
•

Kusoma ni stadi inayomwezesha mwanafunzi kujipatia habari na maarifa kutokana na
yaliyoandikwa. Uwezo wa kusoma hukuza umilisi wa hamu ya ujifunzaji maishani. Kusoma
huboresha msamiati wa mwanafunzi na hivyo kuimarishaa stadi ya kuandika. Aidha, kusoma
huchochea ubunifu wa mwanafunzi na pia humwezesha kumakinika zaidi katikaujifunzaji.
Uwezo wa kusoma ni ndio msingi wa mafanikio katika ujifunzaji. Mtaala wa gredi ya nne
unampatia mwanfunzi nafasi kemkem za kusoma ambazo zinajitokeza chini ya aina tatu za
kusoma ambazo ni:

•

Kusoma kwa ufahamu

•

Kusoma kwa mapana

•

Kusoma kwa kina

Sarufi
•

Sarufi ni kanuni za lugha. Mada ndogo zinazohusu sarufi ni kama vile:

•

Aina za maneno

•

Ngeli za nomino
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•

Mnyambuliko wa vitenzi

•

Vinyume vya nomino

•

Nyakati na hali

•

Ukubwa na udogo wa nomino

Marejeleo
•

KICD (2019) Mwongozo wa Mwalimu: Kiswahili Gredi ya Nne. Nairobi: Taasisi ya
Ukuzaji Mitaala ya Kenya.

•

Ministry of Education (2019) Upper Primary Level Curriculum Designs: Volume One.
Nairobi: Kenya Institute of Curriculum Development.

•

Republic of Kenya (2017) Basic Education Curriculum Framework. Nairobi: Kenya
Institute of Curriculum Development.
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SESSION 7: COMPETENCY BASED ASSESSMENT
Types, Methods and Tools of Assessment
Time Frame: 2 Hours
Session Outcomes
By the end of the session, the participant should be able to:
a)
b)
c)
d)

state different methods of assessment used in CBA
outline the types of assessment used in CBC
explain the purpose of competency based assessment
describe different tools used in CBA

Key Areas to be covered




Concept and purpose of competency based assessment
Formative and Summative Assessment
Strategies and procedures of collecting information about learners‟ achievement



Instruments used to collect data about learners‟ achievement based on learning outcomes.

Suggested Learning Experiences







Participants brainstorm on the concept of assessment
Participants discuss in pairs the purpose of Assessment
Guided group discussions on types of Assessment that have been used in Kenya
Participants come up with methods that they use to get information about learners‟
performance
Participants „buzz‟ on instruments used to collect information about learners‟
performance.
The facilitator wraps up by distinguishing methods and tools of assessment in CBC.

Learning resources






Felt pens
Flip Charts/ Manila Paper
Facilitator‟s notes
Sample Tools used in assessment in CBC.
Curriculum designs

Facilitator’s Notes
Assessment is the systematic process of getting information from multiple sources about what a
learner knows, understands and can do, with reference to the specific curriculum learning
outcomes.
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Competency Based Assessment informs implementers, and the parents on the learner‟s
knowledgecompetence and how it is applied to successfully perform a task in a defined setting.
Assessment in a learning situation is necessary to ensure that learners acquire competencies.
Types of assessment
Formative assessment
This assessment is done continuously as the learning progresses. The information from formative
assessment is not just collected as a routine practice as the feedback obtained becomes very
useful to both the learner and the teacher to improve learning. Assessment for Learning is
therefore a term that is commonly used to refer to the use of feedback to make positive changes
in the learning environment to enhance learning outcomes.
Assessment for learning benefits facilitators by improving their practice, and learners by
improvingtheir learning.
In the course of learning, some learners are independent, highly motivated and self-directed.
Such learners take personal initiatives to set their own goals and monitor their progress. This is
Assessment as Learning.
Summative assessment
Kenya has relied on determining the performance of learners based on national examinations.
The examinations are administered after eight years in the primary school cycle and four years
after the secondary school cycle.
Summative assessment is therefore a comprehensive process used to summarise and
communicate what a learner knows and is expected to do.
Project Method
A project is a set of activities implemented within a set timeframe. It has a clear start and end
time. It has a clearly stated purpose and set of outcomes. The project gives an opportunity to
learners to apply their acquired knowledge and transferable skills to a real life situation,
including pertinent and contemporary issues in society. For instance, learners could be guided
to conduct simple research and come up with solutions on how to manage waste in school.
a) Profiling
In this method, the teacher constructs a record of each learner using information obtained
from the teacher's observation checklist, learner‟s journal, portfolio and involvement in
projects. A learner‟s profile in this case will be a summary of the teacher‟s opinion on
mastery of competencies acquired. The teacher is expected to consider both cognitive and
non-cognitive skills.
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Assessment should be based on the mastery of competencies of an individual learner against
the expected competencies and not other learners. This method of assessment enables the
teacher to gain a better understanding of which aspects of the topics are well understood and
which ones require attention. Peers, other learners, teachers, parents, and other community
members can observe the knowledge, attitude, and skill levels. Assessment of competencies
can be through formative evaluation.

105

Fig 1: A profile assessment tool
Name of school: …………………………………………………..
Name of pupil: ……………………………………………………
Grade: …………………………………………………………….
Date of assessment: ………………………………………………
Name of assessor: ………………………………………………..
Competency

Comment

Maximum
score

Actual score

b) Anecdotal Records
An anecdote is an account of an event in the day of a learner. The record of this event can be
detailed or brief. These records could be short reports, photos and drawings that describe, in a
factual way, the incident, its context, and what was said or done by the learner. In most cases,
anecdotes focus on very simple, everyday interactions among children, children and adults as
well as children and materials in the environment. Ideally, the anecdotal record should be
recorded as it unfolds or immediately after.The anecdotal record accounts for all the learning
capabilities and allows for parental engagement. The record should be for one incident only.
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Anecdotal Record Sample
Bidii Primary School
Anecdotal Recording Form
Observer: ________________________________ Observation Date: __________________
Observation Time: __________________
Learner‟s Name: _____________________________________________________________
Description of the setting of location (Classroom or outdoor activities/club activities)
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
Description of the incident (what was observed)
__________________________________________________________________________
__________________________________________________________________________
Notes/Recommendations
__________________________________________________________________________
__________________________________________________________________________
_________________
Signature

c) Journaling
A journal shows the activities carried out in a day by a learner. Assessing the learner through
journals and diaries should be a joint venture between the learner and the teacher. Based on the
learner‟s performance, the teacher can provide either support or guidance on how to address the
learner‟s concerns.
d) Portfolio
It is a collection of evidence assembled by learners and their teachers, with the support of
parents to demonstrate competency. The portfolio file contains all the learning activities and
projects. Written Continuous Assessment Tests
These tests are designed according to pre-determined criteria that measure competencies in
specific learning areas.
e) Performance based Assessment
This type of assessment requires that learners apply knowledge and skills acquired to perform a
task. It enables the teacher to determine the extent to which the learner has mastered the
intended skills.
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f) Written Continuous Assessment Tests
These tests are designed according to pre-determined criteria that measure competencies in
specific learning areas.
g) Homework assignments
These are assignments given to learners to done beyond the formal class time. Homework is a
follow of the learning experiences and is intended to enhance the mastery of competencies.
Assessment Tools
An assessment tool is an instrument used to collect data for determining whether the learner has
achieved learning outcomes. The tool is used to collect data in different ways. When the learner
is personally (self) engaged in writing down a test that will show whether learning outcomes
have been achieved, then the instrument is said to be self-administered. The test is marked and
the results used to check progress. Additionally, an instrument could be administered by
somebody else like a teacher or a peer. A teacher could use an observation schedule or an oral
interview to gauge the progress of the learner.
 Observation schedule
This assessment tool outlines characteristics and behaviour that a learner manifests at various
points in time or during the performance of specific activities individually or as a group. The
teacher records observations made on the behaviour of the learner on the record sheet.
Information obtained from such observations could be used as a basis for personal educational
guidance.
 Checklists
These assessment tools state specific criteria and allow teachers and learners to gather
information and make judgments about what learners know and can do in relation to the
required outcomes. They offer a simple and systematic way of determining specific
behaviours, knowledge and skills during the learning process. Checklists contain a list of
attributes of an individual‟s behaviour and require the teacher to carefully observe and tick
whatever behaviour is shown. At the end of the lesson the teacher makes a summary and draws
a conclusion.
The learners may be assisted to develop and use their own tools to monitor their progress
especially on self-efficacy (such as personal, social and decision-making) skills. For example,
the following characteristics can form items in a checklist in the case of effective communication
skills.
Teachers and other observers‟ reflection could be "The learner has acquired some competencies
in creativity and problem solving. However, they need to work on their attitudes towards others,
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take more responsibility, and be interested in their work’’. Checklists assist the teacher to
determine areas to focus on in order to enable the learner to develop relevant knowledge,
attitudes and skills.


Rating Scales
These allow teachers to indicate the degree or frequency of the behaviours, skills and strategies
displayed by the learner. Rating scales state the criteria and provide three or four response
selections to describe the quality or frequency of student work.
Use of descriptive words, such as always, usually, sometimes and never helps to pinpoint
specific strengths and needs. In a rating scale, the descriptive word is more important than the
related number. The more precise and descriptive the words for each scale point, the more
reliable the tool.


Oral assessment tools
The teacher may employ oral assessment tools to elicit responses from a learner or group of
learners with regard to their needs, experiences and knowledge level. An interview schedule can
help the teacher get feedback from an individual learner while a focus group discussion schedule
is ideal for a group of learners
Suggested Assessment methods




Oral Questions
Peer Assessment
Observation of group and pair work

Facilitators Reflection
1.
2.
3.
4.

What worked in the presentation?
What did not work in the presentation?
How could I have made the presentation better?
Were the participants able to:
a) explain the purpose of competency based assessment
b) outline the types of assessment used in CBC
c) state different methods used in Competency Based Assessment (CBA)
d) describe different tools used in Competency Based Assessment (CBA)
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SESSION 8: COMPETENCY BASED ASSESSMENT
Assessment Rubrics and Assessment Reporting
a) Assessment Rubrics
Time Frame: 1Hour
Session Outcomes
By the end of the session, the participant should be able to:
a) explain the meaning of assessment rubrics in CBC
b) relate assessment rubrics to specific learning outcomes to develop assessment rubrics
c) develop assessment rubrics to assess learner‟s performance
Key Areas to be covered





Concept of Assessment rubrics.
The relationship between assessment rubrics and specific learning outcomes.
Components of assessment rubrics.
Development of assessment rubrics.

Suggested learning Experiences
 Participants in groups discuss the meaning of assessment rubrics and write down their views
on a flip chart.
 Participants present their discussion points in plenary.
 Wrap up on the key points of assessment rubrics as presented in the facilitator‟s notes.
 Participants generate learning outcomes in the three domains of learning (Knowledge, Skills,
Attitudes)
 Identify primary colours
 Mix two primary colors to get a secondary colour
 Enjoy mixing different colours
 Guide participants to identify the criteria in the learning outcomes
 Ability to correctly identify primary colours
 Ability to mix two primary colours appropriately to get a secondary colour.
 Develop interest in mixing different colours
 Guide participants to generate performance levels based on the criteria. These can be three,
four or more.
 Exceeding expectations
 Meeting expectations
 Approaching Expectations
 Below expectations
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Participants to generate performance descriptors by assigning learner characteristics
for each performance level
Guide participants to design a rubric table indicating the different performance levels
based on the criteria.

Performance Criteria

Exceeding
expectation

Meeting
Expectation

Approaching Below
Expectation
expectation

1

Ability to identify Can identify all
primary colours
the primary
and some
secondary
colours

Can identify
all primary
colours

Can identify
2 primary
colours

Can identify
only 1
primary
colour with
some
assistance

2

Ability
mix
two Can use correct
primary
colors procedures to
appropriately, to get a mix water and
secondary colour
paint in the
right
proportions
carefully

Can use
correct
procedures to
mix water
and paint in
the right
proportions

Rarely uses
correct
procedures to
mix water
and paint in
the right
proportions

3

Enjoy mixing different
colours

Consistently
shows
curiosity in
mixing
primary
colours

Can use
correct
procedures to
mix water
and paint but
not in the
right
proportions
Sometimes
shows
curiosity in
mixing some
primary
colours

Consistently
shows curiosity
about mixing
different
colours

Learning Resources
 Felt pen
 Manilla Paper
 Flip Charts
 Curriculum Designs
 Samples of performance levels
 Sample assessment rubrics

Facilitators Notes
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Rarely
shows
curiosity
mixing
colours

Meaning of Assessment Rubrics
A rubric is a tool used to interpret and categorise learners against set criteria and standards. It
consists of a fixed measurement scale and detailed description of the characteristics for each
level of performance.
Assessment rubric helps in measuring the process, progress and product of learning. It also
provides consistency in evaluating learners.
Components of assessment rubrics
Assessment rubrics has three main components namely; Performance Criteria, Performance
Levels and Performance Descriptors.
The performance criteria is the standard against which a teacher measures how well a learning
outcome has been achieved. The criteria should clearly describe the expectation in a given task
or assignment. Using the criteria, the teacher can easily discriminate the performance of different
learners. For example, a teacher may want learners to name four domestic animals. The
assessment of the learners‟ performance will be gauged by their ability to name the animals.
The Performance levels are the categories under which learners are classified according to their
performance. The Performance levels give a picture of what learners can do and what they need
to improve. For example, a learner who can only name one domestic animal will be categorized
differently from one who can name three domestic animals. The Performance levels can be
assigned numbers or words to describe the rating of the learners‟ performance. While the
curriculum designs have four levels of performance, the range performance levels can vary
depending on the purpose of the assessment rubric.
The performance descriptors give the characteristics of what learners in each performance level
can exhibit. For example, a learner below expectation can only name one domestic animal. The
ability to name one domestic animal is therefore the descriptor that would be used under for the
performance level “Below Expectation”. It is important for learners to know in advance the
assessment rubrics that is being used to gauge their performance.
Development and use of assessment rubric
Creating an assessment rubric requires one to think through the activity. The ultimate goal is to
have a rubric that is easy to use and comprehend. The rubric should help tell apart different
levels at which learners have acquired a given competency. When designing a rubric, one needs
to decide on the rating, for example; Excellent, Good, Developing, Needs Support. The
Curriculum designs use Exceeding Expectations, Meeting Expectations, Approaching
Expectations and Below Expectations.
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Assessment methods





Oral Questions
Peer Assessment
Observation of group and pair work
Written tasks

Facilitators Reflection
a) Were the participants able to conceptualize assessment rubrics?
b) Can they link Specific learning outcomes to assessment rubrics?
c) Can they establish the relationship between specific learning outcomes, performance criteria
and performance levels?
d) Could they develop assessment rubrics for Competency Based Curriculum?
b) Reporting Learners’ Performance
Time Frame: 30minutes
Session Outcomes
By the end of the session, the participant should be able to:
a)
b)
c)
d)

State the meaning of assessment reporting
Outline the importance of assessment reporting in CBC
Discuss the methods of assessment reporting in CBC
Develop a sample assessment report on learners‟ achievement

Key Areas to be covered





Understanding of Assessment Reporting
Importance of Assessment Reporting
Methods of Reporting learners‟ Achievement
Factors to be considered when reporting learners‟ achievement

Suggested learning Experiences




Engage participants in a brief discussion on their understanding of reporting learners‟
achievement.
Participants to discuss in groups the importance of reporting in Competency Based
Assessment.
Randomly pick one or two groups to present their discussion points
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Participants to brainstorm on methods of assessment reporting with reference to their
own contexts.
Participants to share experiences on how assessment is reported and the impact on
learners and their parents. (For example how schools return test papers, ranking
learners, calling names in relation to learners’ performance, preferential treatment)
Facilitator to wrap up the factors to consider when reporting learners‟ performance
In pairs, participants to describe the performance of the learner based on the
assessment rubric.
In groups participants are guided to develop a report form for a given learner‟s
performance in a learning area.
Guide participants to consolidate their group work into a template for a report card on
a flip chart.
Display the consolidated work and engage participants in a discussion on the
developed report card.
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Sample 1: Reporting template for a combination of learning areas
Name: ________Grade: ______Year:______Term: ____Age: _______

Learning areas
English
Activities
Mathematics
Activities
Hygiene and
Nutrition
Activities
Environmental
Activities

Skills

Performance Indicators

Suggested learning Experiences
 Group Discussions
 Presentations
 Demonstrations
 Brainstorming
 Experience sharing
 Practical activities
Learning Resources
 Felt pen
 Manilla Paper
 Flip Charts
 Curriculum Designs
 Sample rubrics
 Sample report cards
Facilitators Notes
Meaning of Assessment Report
Assessment reporting is the process of communicating comprehensive information about
learner‟s achievement and learning at a point in time. Assessment reporting is a rational
summary of learner‟s progress and achievement in relation to curriculum expectations or
standards is provided in the assessment report. It also includes advice from the teacher regarding
the learner‟s general performance. Assessment reporting focuses on a series or cluster of
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learning.
Purpose of Assessment Reporting
The main aim of reporting assessment results is to improve learning.Assessment reporting is
directed to the learner, parents, guardians, school and other stakeholders for appropriate action. It
is one of the means by which parents can participate in decisions about their child‟s education.
Assessment reports can help build support for the learner and initiatives that teachers wish to
carry out. If assessment results are poorly reported, or interpreted incorrectly they are likely to
adversely affect subsequent performance of learners and teachers.
Importance of Assessment Reporting
An assessment report provides information in diagnosis of learners‟ level of competence,
knowledge and understanding. The report may guide where a learner requires remedial support.
It also provides feedback on learning to various stakeholders such as learners, teachers and
parents to ascertain progress in relation to the learning outcomes. The reports are also used for
self-evaluation purposes. Encourages learners to make judgments about the quality of their own
work hence motivating them to acquire more complex skills. Further, the assessment reports
could be used to make informed decisions in preparation for long-term learning goals.
Methods of Assessment Reporting
There are different ways of assessment reporting. Reporting can be informal or formal provided
in person or in writing. Reporting can be done by use of descriptive report cards, which are:
- primarily text-based
- graphical and elaborate, or interim reports that are brief and straightforward.
- Portfolios
- newsletters
- websites which are created for specific schools.
Methods used to report the learner‟s progress should be comprehensive indicating progress,
achievement and character development of a learner.
Factors to consider when reporting learners Performance
 Assessment reporting should be conducted in a caring, confidential and sensitive way to
communicate intended message without demeaning the learner.
 Assessment reports should only be passed on to the relevant stakeholders, like the learner,
parents and guardians.
 Feedback from assessment report should be applicable to improve the learning process or
alleviate hindrances to the achievement of target learning outcomes.
 Feedback from assessment should aim at communicating any relevant contribution or
engagement of parents or guardians towards supporting learner‟s achievement.
 The reports should however be individualized to communicate the learner‟s achievement and
challenges.
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They should also capture the teacher‟s remarks on appropriate support that needs to be
provided
The learner‟s progress report should be authentic by giving a true picture of the learner‟s
performance at a given time.

Developing assessment Reports
Development of assessment reports should take into account factors that give a comprehensive
description of the learner. These include the learning outcomes in the three learning domains.
Additionally, reports should have a record of the learners‟ development of values, core
competencies and how responsive they are to pertinent and contemporary issues.
The teacher should always think about what they want covered in the report about the learners‟
achievement. Is it achievement of outcomes in a strand or sub-strand? Does the teacher want to
report milestones that the learner has made in the progress towards acquisition of values or corecompetencies?The reporting should focus on a series or cluster of learning.
The teacher should make the report with a clear purpose in mind. The teacher should ask why
they need to make the report. Is it to inform the learners and other stake holders on the steps to
be taken in response to the performance or is it to improve the teaching and learning process?
The teachers should also consider how frequently learners‟ achievement reports should be made.
Will the reports be made after every strand or sub-strand? At what intervals will the teacher
report behaviour change? Does the school have a system of reporting at specific intervals, like
weekly, fortnightly or monthly? Frequent and ongoing communication between the teacher and
the learner, and with the parents is encouraged to give feedback about the progress the learner is
making towards meeting the curriculum outcomes.
The teacher should think of the means that they will use to report achievement. Is it going to be
formal or informal? Formal reports may follow an established pattern agreed on by the
institution. They could also constitute a learner‟s work that has been checked and signed.
Informal reports could entail the day to day feedback that learners are given in the course of
learning.
The teacher should know who the recipient of the report is. It should answer who will use the
report. Is it for the consumption of the learner, the parents or guardians, for school administration
or for policy formulation at other levels?
Whatever report a teacher makes ought to reflect accountability on the part of the teacher and the
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school. The report provides evidence on learning achievement over a given period.
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